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CHAPTER  I 


INTRODUCTION  AND  PRESENT  STATUS  OP  EVALUATION 
INSTRUMENTS  IN  SENTENCE  SENSE 

Introduction 

Statement  of  the  problem.  This  study  is  an  attempt  to  con- 
struct and  to  analyze  a test  which  purports  to  measure  the 
various  understandings  which  directly  relate  to  the  sentence 
sense  development  of  seventh  grade  pupils. 

Justification  of  the  study.  Thought  is  conveyed  through 
the  medium  of  words  logically  and  coherently  arranged  in 
sentences.  Students  who  have  been  trained  to  construct  and 
use  good,  clear  sentences  are  speaking  or  writing  with  some 
effect.  Meaning  is  frequently  misinterpreted  or  camoflaged 
because  of  poor  sentence  structure  or  lack  of  sentence 
sense. 

Paul  MoKee^has  written: 

Probably  many  teachers  are  more  concerned  about  a 
mastery  of  the  sentence  sense  than  any  other  element  in 
language.  Such  emphasis  is  justified  if  for  no  other 
reason  than  that  lack  of  ability  to  express  ideas  in 


1 McKee,  Paul,  Language  in  the  Elementary  School.  (Revised) 
Houghton  Mifflin  Company,  Boston,'  'l'939,  p.  306' 
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well  constructed  sentences  and  lack  of  ability  to  sense 
the  relation  between  the  parts  of  a sentence  constitute 
a severe  handicap.  This  handicap  shows  itself  in  a 
matter  of  making  meaning  clear  in  expression  and  also 
in  unders tanaing  language  heard  and  read. 

There  is  ample  evidence  to  show  that  a large  per- 
centage of  the  errors  made  by  elementary  school  pupils 
and  high  school  and  college  students  may  be  classified 
as  mistakes  in  sentence  structure  and  a lack  of  sentence 
sense . 

Educators^ justly  claim: 

For  meaningful  learning  it  is  essential  that  the 
child  have  the  proper  background.  Knowledge  of 
children's  status  at  the  outset  of  any  new  unit  of 
learning  protects  the  teacher  from  both  of  two  errors  in 
instruction:  teaching  "over  their  heads,"  on  the  false 

assumption  that  they  have  already  attained  the  requisite 
level  of  understanding;  and  wasteful  and  boring  re- 
teaching, on  the  equally  false  assumption  that  they  lack 
understanding  which  they  actually  possess. 

Teachers  of  composition  on  the  seventh  grade  level  have 

a definite  need  for  an  objective  instrument  of  measurement 

which  will  help  to  analyze  or  assist  in  the  actual  diagnosis 

of  the  inefficiencies  relating  to  the  various  unders tannings 

so  essential  to  the  regular  growth  of  each  pupil's  sentence 

sense  development.  Through  valid  and  reliable  objective 

measurement  English  teachers  can  more  efficiently  cope  with 

this  problem  of  difficulty  with,  or  mastery  of  the  various 


1 Douglass,  Karl  R.  and  Spitzer,  Herbert  F. , "The  Importance 
of  Teaching  for  Understanding,"  The  Forty  Fifth  Yearbook 
of  the  National  Society  for  the  Study  of  Education,  ~ 

Part  I,  The  Measurement  of  Understanding,  The  University 
of  Chicago  Press,  Chicago,  1946,  p.  24 
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sentence  structure  understandings  and  abilities. 

Scope  ana  limitations  of  the  study.  This  test  is  designed 
to  cover  the  curriculum  for  the  seventh  grade  English 
classes  in  a metropolitan  city. 

Approximately  158  seventh  grade  pupils  enrolled  in  two 
schools  of  a large  school  system  were  given  this  test.  The 
children  came  from  homes  of  various  economic  and  cultural 
backgrounds.  The  mental  ability  of  the  students  varied  in 
accordance  with  the  normal  curve  as  the  classes  tested  were 
unselected  or  heterogeneous  groupings. 

Definition  of  sentence  sense  development.  This  study  con- 
siders sentence  sense  development  to  include  and  involve 
that  growth  and  control  of  those  understandings  and  abili- 
ties which  enable  a student  to  use  and  arrange  words  ef- 
fectively in  their  proper  relationship  with  logically  ex- 
pressed thought. 

Present  Status  of  Evaluation  Instruments 
in  Sentence  Sense 

The  need  for  measurement  of  sentence  sense.  The  inadequate 
development  in  sentence  sense  understandings  of  certain 
pupils  is  a problem  faced  by  most  English  teachers.  Errors 
in  sentence  structure  are  found  in  college  themes  as  well 
as  in  the  elementary  grade  stories  of  children. 
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Tlie  present  tendency  in  English  classes  to  stress  oral 
practice  in  conversation  and  discussions  demands  teachers 
to  be  alert  in  recognizing  and  sensitive  to  sentence  sense 
difficulties  or  inefficiencies,  how  the  language  curricu- 
lum is  considered  "a  program  of  instruction  in  the  use  of 
language  as  a vehicle  for  the  communication  of  meaning  and 
as  a tool  for  thinking."^-  And,  "language  skill  is  considered 
to  mean  facility  in  the  use  of  the  proper  language  habits 
and  forms  essential  to  effective  intercommunication. "2 
Therefore,  the  development  of  sentence  sense  is  a requisite 
in  every  language  curriculum. 

Today  we  hear  educators  speak  of  the  social  utility  of 
subjects.  Certainly,  English  must  hold  a prominent  place 
in  a curriculum  which  is  training  youth  to  live  well  and 
capably  in  a democratic  society.  Our  future  citizens 
should  be  able  to  express  effectively  their  ideas  and 
thoughts.  The  sentence  sense  development  of  pupils  should 
not  be  passed  by  as  just  another  mechanical  aspect  in  the 
complex  field  of  English  teaching. 


1 Ibid,  p.  3 

2 Greene,  Harry  A.,  Jorgensen,  Albert  M.,  and  Gerberich, 
J.  Raymond,  Measurement  and  Evaluation  in  the  Secondary 
School,  Longmans,  Green  and  Company,  Hew  York.  1943. 

p.  355 
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Textbooks  contain  constructive  exercises  and  drill 
material  in  their  attempt  to  develop  better  sentence  sense 
mastery.  Measurement  should  aim  for  the  same  constructive 
objective,  if  the  evaluation  of  achievement  is  to  reach 
its  potential  significance. 

The  logical  organization  of  thoughts  into  clear 
and  effective  sentences  and  paragraphs  includes  a 
clearly  defined  sentence  sense  based  upon  an  under- 
standing of  words  as  expressive  and  connective  de- 
vices.1 

Within  the  symbols  of  these  words  lies  the  crux  of 
this  study.  For  this  instrument  of  measurement  is  to  be 
constructed  so  that  in  its  design  the  pupil* s basic  under- 
standings related  to  sentence  sense  development  are  to  be 
evaluated. 

The  measurement  of  understandings  is  difficult  and 
complicated,  but  so  much  more  valuable  than  measurement  of 
mechanical  details. 

Two  and  three  decades  ago  research  in  the  field  of 
English  stressed  error  counts  and  tests  were  organized  on 
the  basis  of  these.  But  today  education  seems  to  accent 
definitely  the  importance  of  a more  positive  approach  to 


Greene,  H.  A.  and  Gray,  W.  S. , "Measurement  of  Under- 
standing in  the  Language  Arts,"  The  Forty-Fifth  Year- 
book of  the  national  Society  for  the  Study  of  Edu- 
cation. Part  I,  The  Measurement  of  Understanding,  The 
University  of  Chicago  Press,  Chicago,  1946,  p.  186 
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learning  to  gain  thereby  a broader,  more  worthwhile,  and 
valid  achievement.  This  positive  attitude  must  be  applied 
to  measurement  as  well  as  to  teaching. 

Research  in  the  English  periodicals  of  the  past  decade 
reveals  an  extensive  discussion  on  the  question  of  the 
teaching  of  grammar  and  its  relative  importance.  Authori- 
ties, to  epitomize,  have  highly  refuted  the  older  supposed 
values  of  grammar.  There  is  a recognition  of  the  value  of 
functional  grammar  as  it  affects  more  effective  expression 
of  thought.  Courses  of  study  now  show  a decided  trend  to 
teach  only  this  functional  grammar.  In  teaching  sentence 
sense  development  a certain  knowledge  of  grammar  is  es- 
sential as  it  pertains  to  the  operation  of  words,  phrases, 
and  clauses  in  their  relationship  with  complete  thought 
and  more  coherent  language.  This  proposed  instrument  of 
measurement  will  include  items  relating  to  functional 
grammar  as  applied  to  the  sentence  sense  development  of 
seventh  grade  pupils. 

English  tests  have  been  widely  criticized  because  a 
child  may  show  high  achievement  in  a recognition-correction 
type  of  test  and  yet  seldom  apply  this  learning  to  his  own 
written  work.  This  lack  of  transfer  in  learning  is  dis- 
couraging and  altogether  too  evident  in  our  English  work. 
Tests  need  to  focus  items  directly  on  the  actual  behavior 
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of  pupils. 

Tests  in  language  have  been  further  criticized  because 
they  frequently  measure  the  mere  mechanics  of  written  work 
rather  than  the  broader  aims  and  objectives  of  our  curricu- 
la. The  mechanics  of  written  English  are  of  great  impor- 
tance; but  the  various  understandings  and  the  broader 
abilities  of  pupils  must  be  constructively  developed,  if 
English  instruction  is  to  serve  as  a "social  tool  of 
learning  and  thinking."  This  same  constructive  development 
of  the  various  understandings  related  to  the  broader  aims 
and  objectives  in  English  teaching  must  be  found  in  measure- 
ment also. 

Other  instruments  of  measurement  of  sentence  sense.  Re- 
search in  the  English  area  does  not  indicate  there  has  been 
published  any  adequate  instrument  of  measurement  which  deals 
exclusively  with  sentence  sense  understandings  as  in- 
terpreted in  this  study. 

However,  there  are  some  tests,  either  analytical  or 
survey  in  type,  which  include  items  involving  sentence 
structure  or  sentence  sense. 

The  Barrett-Ryan-Schrammel  English  Test^contains  thirty 
items  of  the  alternate  choice  type  which  deal  with  sentence 


1 


All  of  the  Kansas  State  Teachers  College,  Emporia,  Kansas 
7/orld  Book  Company,  Boston,  1938 
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The  Clapp-Young  Self -Marking  Tests , Nelson's  High 
School  Knglish  Testlhas  sixty  alternate  choice  items  dealing 
with  good,  clear,  complete  sentence  structure. 

The  Clapp-Young  Self -Marking  Tests,  The  Purdue 
Placement  Test  in  English  for  high  Schools  and  Colleges1 2 3 
has  seven  parts.  Part  four  contains  thirty  items  of  the 
alternate  choice  type  concerned  with  sentence  structure. 

The  Cooperative  Effectiveness  of  Expression.  B1  Test^ 
has  a part  devoted  to  sentence  structure  and  style. 

Sentence  structure  is  measured  by  asking  the  pupil  to  se- 
lect the  better  of  two  differently  constructed  statements 
about  the  same  topic.  Also  this  test  measures  organization 
by  having  the  pupil  arrange  sentences  in  the  best  order  and 
by  placing  sentences  under  the  correct  outline  heading. 

The  Cross  English  Test  for  High  Schools  and  Colleges^ 
has  five  various  types  of  alternate  choice  questions  dealing 
with  sentences.  They  deal  with  complete  and  incomplete 


1 Houghton  Mifflin  Company,  Boston,  1932 

2 Houghton  Mifflin  Company,  Boston,  1929 

3 Spaulding,  Geraldine,  Cooperative  Bnglieh  Test,  Cooper- 
ative Test  Service,  New  iTo'rk,  1941 
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World  Book  Company,  Boston,  1923 
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sentences,  the  run-on  or  comma  sentence,  and  faulty  or 
oorrect  sentence  structure. 

The  Diagnostic  Tests  in  English  Composition.  Grades 
Seven  to  Twelve^-  contain  a part  dealing  with  sentence 
structure.  It  contains  twenty-four  multiple  choice  items 
where  the  pupil  checks  the  one  of  four  sentences  which 
contains  an  error. 

The  Essentials  of  English  Tests?  Grades  Seven  to 
Twelve  and  College  Freshmen,  devotes  twenty  of  157  items 
to  sentence  structure.  The  pupil  selects  the  most  ef- 
fectively expressed  sentence  from  a choice  of  four.  Each 
set  of  four  sentences  offers  four  variants  of  one  idea. 

The  Iowa  Elementary  language  Tests?  Grades  Four  to 
Nine,  test  eleven  phases  of  language  abilities.  Of  the 
304  items  in  this  test,  there  are  thirty  alternate  type 


Pressey,  S.  1.,  Pressey,  L.  C.,  and  Pearce,  Blythe, 
Public  School  Publishing  Company,  Bloomington, 
Illinois 

Smith,  Dora  V.  and  McCullough,  Constance  M. , Edu- 
cational Test  Bureau,  Educational  Publishers,  Inc., 
Philadelphia,  1939 

Greene,  H.  A.  and  Ballenger,  H.  L. , Educational  Test 
Bureau,  Educational  Publishers,  Inc.,  Philadelphia, 
1929 
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items  concerned  with  sentence  sense,  twenty  bracket  recog- 
nition items  dealing  with  sentence  structure,  and  fourteen 
oross-out  items  measuring  paragraph  organization. 

The  Language  Essentials  Tests^contains  one  hundred 
items.  Part  III  has  fifteen  items  of  the  alternate  choice 
type  dealing  with  sentence  structure. 

2 

In  the  He?/  York  English  Survey  Test  the  pupil  is  given 
a situation  and  asked  to  construct  a sentence  in  accord 
with  it.  The  sentence  is  scored  in  regard  to  essential 
structure,  spelling,  technical  correctness,  and  grammar 
and  language  usage. 

The  Pressey  English  Tests  for  Grades  give  to  Sight, 
have  twenty  multiple  choice  items  concerned  with  sentence 
structure.  The  pupil  checks  one  from  four  sentences  which 
is  poor  in  regard  to  structure. 

4 

The  Tressler  English  Minimum  Essentials  Test,  Grades 
VIII  to  XII,  contains  a total  of  ninety  items.  Part  IV 


1 Schrammel,  H.  E.  and  Davis,  Vera,  Educational  Test 
Bureau,  Educational  Publishers,  Inc.,  Philadelphia,  1941 

2 Public  School  Publishing  Company,  Bloomington,  Illinois 

3 Pressey,  3.  L.  and  others.  Public  School  Publishing 
Company,  Bloomington,  Illinois,  1938 

4 Tressler,  J.  C. , Public  School  Publishing  Company, 
Bloomington,  Illinois,  Revised  1941 
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has  ten  items  concerned  with  the  sentence  and  its  parts. 
Part  V has  ten  items  dealing  with  sentence  sense  where  the 
pupil  indicates  by  numerals  the  number  of  sentences  within 
each  item. 

The  Iowa  Language  Abilities  Tests, ^Advanced  Form, 
Grades  VII  to  X,  is  to  contain  seven  parts.  Part  V is  to 
be  exclusively  concerned  with  sentence  sense. 

Various  types  of  test  questions  concerning  basic 
understandings  in  English  are  suggested  by  Harry  A.  Greene 
i n The  Forty-Fifth  Yearbook  of  the  national  Society  for  the 
Study  of  Education.1 2  In  the  proposed  instrument  of  measure- 
ment, which  this  study  is  to  construct,  there  will  be  items 
similar  to  those  suggested  in  the  above  source. 

This  proposed  test  will  aim  to  measure  exclusively 
and  adequately  the  sentence  sense  understandings  of  seventh 
grade  pupils.  Further,  it  aims  to  analyze  the  inadequacies 
of  the  pupils  in  regard  to  sentence  sense  development  so 
that  the  teaching  of  composition  within  the  sentence  area 
may  be  more  efficient  in  the  ultimate  achievement  of  the 
broader  objectives. 


1 Greene,  H.  A.,  and  Ballenger,  H.  L.  - scheduled  for 
publication.  World  Book  Company,  Boston 


2 
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CHAPTER  II 


THE  DESIGH  OP  THE  TEST 

"Measurement  is  the  principal  implement  of  science, 
changing  that  field  of  human  endeavor  from  medieval 
gropings  to  a modern  exacitude. 

Procedure . The  city  course  of  study  in  English  for  the 
seventh  grades  was  examined.  The  specific  abilities  or 
understandings  relating  to  sentence  sense  development  were 
analyzed  so  that  they  might  be  included  in  this  instrument 
which  purported  to  measure  sentence  sense  or  the  knowledge 
of  sentence  structure  of  seventh  grade  pupils  that  they 
may  speak  and  write  more  effectively  and  correctly.  The 
city  course  of  study  included  the  following  abilities  and 
understandings  relevant  to  the  sentence  sense  development 
of  seventh  grade  pupils: 

1.  The  recognition  of  complete  and  incomplete 

sentences 

2.  A knovjledge  of  subjects  and  predicates 

3.  The  control  of  "run-on"  sentences 


Smith,  B.  Othanel,  Logical  Aspects  of  Educational 
Measurement . Columbia  University  Press, 

Kew  York,  1938 
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4.  The  importance  and  use  of  sentence  variety 

5.  The  recognition  and  punctuation  of  the  types 

of  simple  sentences 

6.  The  recognition  of  dependent  and  independent 

clauses 

7.  The  control  of  and,  so,  then,  and  so,  and  then, 

and  so  then 

8.  The  value  and  use  of  good  topic  sentences 

9.  The  ability  to  recognize  sentences  which  tend 

to  destroy  paragraph  unity. 

The  set-up  of  the  test  is  analytical  in  order  to  assist 
the  teacher  in  diagnosing  the  sentence  sense  inadequacies  of 
the  pupils. 

The  test  includes: 

Part  I - Recognition  of  complete  and  incomplete  sentences 
Part  II  - Recognition  of  the  kinds  of  simple  sentences 
Part  III  - Recognition  of  simple  subjects  ana  predicates 
Part  IV  - Control  of  the  run-on  sentence 
Part  V - Sentence  Variety 

A.  Structure 

B.  Combining  simple  sentences 

C.  Choice  of  clarifying  words 
Part  VI  - Organization 

A.  Unity  - relevant  and  irrelevant  material 

B.  Time  sequence 

Description  of  the  items.  Part  I consists  of  forty  items 
testing  the  pupil's  understanding  of  complete  and  incom- 
plete sentences.  The  items  are  alternate  choice  in  type. 
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Part  II  contains  forty  sentences  which  the  pupil  must 
punctuate  and  state  the  kind  of  simple  sentence  each  is. 

Part  III  deals  with  the  parts  of  the  sentence.  The 
pupil  must  designate  the  subject  ana  predicate  of  each  of 
the  thirty-five  sentences. 

Part  IV  measures  the  pupil's  ability  to  control  the 
run-on  sentence.  It  includes  a check  on  the  function  of 
dependent  clauses.  The  pupil  is  asked  to  write  the  last 
word  of  each  sentence  in  the  group  of  words  or  mark  a "X" 
if  the  group  of  words  is  an  incomplete  thought. 

Part  V-A  deals  with  sentence  structure.  The  pupil 
checks  the  one  which  is  the  best  constructed  from  a choice 
of  three  variants.  This  type  of  item  aims  to  check  the 
understanding  of  properly  placed  modifiers,  participles 
and  clauses,  and  common  punctuation  misunderstandings  re- 
lated to  sentence  structure. 

Part  V-B  concerns  the  problem  of  combining  simple 
sentences.  It  measures  the  use  of  complex  sentences  and 
the  elimination  of  the  wrong  use  of  and,  so . then,  and 
combinations  of  these  words.  There  are  fifteen  items. 

Part  V-C  deals  with  the  better  choice  of  words. 

There  are  fifteen  sentences  containing  blanks  to  be  filled 
in  with  clarifying  or  picture  words. 
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The  pupils  are  measured  on  their  ability  to  employ 
words  beyond  the  first  thousand  in  Thorndike ' s^-list  of 
words.  This  criterion  of  evaluation  was  suggested  in  a 
study  of  descriptive  words  by  Margaret  Anne  Shea.^ 

Part  VI-A  deals  with  the  organization  of  ideas.  The 
pupil  is  given  six  paragraphs  in  each  of  which  there  is  a 
sentence  which  destroys  the  unity  of  the  paragraph.  The 
pupil  merely  writes  the  number  of  the  unrelated  sentence. 
This  kind  of  item  checks  the  understanding  of  topic 
sentences  as  well  as  recognition  of  relevant  and  irrelevant 
material. 

Part  VI-B  measures  the  pupil* s understanding  of  time 
sequence  relating  to  paragraphs.  Each  of  the  six  items 
gives  the  student  six  or  seven  sentences  which  must  be 
arranged  in  the  logical  time  order. 


Thorndike,  Edward  L.  and  Lorge,  Irving,  The  Teacher’s 
Word  Book  of  50,000  Words,  Bureau  of  Publications , 
Teachers  College,  Columbia  University,  New  York,  1944 

Shea,  Margaret  Anne,  The  Development  and  Evaluation 
of  a Method  for  Enriching  the  Writing  Vocabulary  of 
Children  at  the  Seventh  Grade  Level,  Unpublished 
Mas  t er ' s The  si s , B o s t on  Uni  ve r s i t y , School  of  Edu- 
cation, 1946 
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Administration  of  the  test.  This  test  was  given  to  six 
classes  of  pupils  enrolled  in  two  schools  in  the  same  large 
oity.  The  socio-economic  backgrounds  of  the  children  varied 
and  their  mental  abilities  differed  in  accordance  with  the 
normal  curve.  Two  experienced  teachers  administered  the 
test  during  the  second  and  third  weeks  of  January  1947. 
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DATS 


AGS years  GRADE 


Part  I 


M 

\ 


Directions  - head  each,  group  o words  carefully.  In  the  left 
hand  column  mark  an  s if  the  words  form  a complete  sentence, 
i2i?.rk  an  x if  the  group  of  words  is  not  a complete  sentence. 


Example:  _s  Are  you  ready 

x The  hoys  and  girls  going 


11. 

12. 

“13. 

14. 


ia. 
16. 
17. 
13. 
“19  . 
20. 
21. 
22. 

23. 

24. 

25. 

26. 


27 . 

28. 
29  . 
30. 

“31  . 
32. 

33. 
34  . 
35. 
36  . 

_37 . 
38  . 

39  . 


I did  it 

The  small  girl  fell  down 

The  large,  green  touring  car  driving  hy 

The  hoys  marched 

The  hoys  marching  down  the  street 

A chuhhy  gihl  with  thick  golden  hraids 

The  children  coasted  down  the  hill 

Hoping  to  hear  from  you  soon 

kary  going  in  town,  riding  on  the  train 

Tomorrow  at  three  o’clock  sharp 

Sharpen  your  pencil 

7/ith  a sudden  cry  of  joy 

Since  he  lives  a long  way  from. here 

How  clear  the  sky  is 

Here  they  happy 

Acting  and  being  so  very  kind 

Cleveland  is  a large  city 

Bo 'ton,  Mew  York,  Chicago,  and  Portland 

Mo,  tomorrow 

Be  prompt 

If  the  child  is  well,  we  shall  go 
I 1 i kin g ice  cream  so  mu ch 
Be  careful 
There  were  just  five 

Yesterday  at  the  break  of  dawn  they  arrived 
Enclosed  please  find  five  dollars  in  payment 
Since  he  and  she  7/ere  thinking  about  the  lesson 
A glorious  day  for  hiking  through  the  woods 
Because  my  father  would  not  allow  me  to  go 
Hurrah,  we  won 

Although  we  waited  until  three  o'ciock 

ky  mother  invited  her 

Wishing  you  a happy  vacation 

When  she  asked  me  about  the  school  assembly 

As  I w-'s  walking  along  with  my  father  to  the  store 

nrrion  lust  her  library  card 

Try  again  and.  you’ll  succeed 

Peter,  Tom,  and  B^rry  at  the  first  row  of  tents 
If  my  aunt  gives  me  a book,  you  may  read  it 
my  brother  and  sister  went  to  the  ice  follies 


r 
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Part  II 


Directions  - put  tiie  correct  punctuation  mark  at  the  end  of 
each  sentence,  and  write  in  the  left  hand  column  what  kind 
of  sentence  each  is.  Use  dec  for  declarative,  int  for  inter 
roget ive , i rap  for  imperative,  and  exc  for  exclamatory. 


Example  - dec  I did  go. 

int  Di'1  vou  go? 


1. 

' 2. 

' 3. 

' 4. 

' 5. 

' 6. 

7. 

' 8. 

9. 

10. 

'll* 

'12. 

'13. 

'it  r 

'15. 
'16. 
'17. 
'18. 
'19  . 
'20. 
'21. 
'22 . 
'23. 
'24. 


'26  . 

'?  7 . 
'28. 


30. 

31. 

32. 

33. 
34  . 


35. 
36  , 

37. 

38. 
39  . 
40. 


Carol,  were  you  tardy 
The  baby  is  sleeping 
Is  it  raining  nor 
Respect  your  parents 

In  the  fields  there  stands  an  old  scarecrow 

Have  you  seen  the  exhibition 

How  easy  t hi s work  is 

Shall  I accompany  you 

Finally  the  peace  treaty  was  signed 

’.■•/ha t a b eaut i fu  1 scene  we  sag; 

Across  tie  desert  sands  swept  the  raging  wind 
Take  this  book  to  the  office 
Magellan  reached  the  mouth  of  the  LaPlata 
May  I go 

He  as ke d me  ab out  t he  c i r cu s 
I knew  the  bell  would  ring 
A lw e y s t hi nk  before  you  speak 
V/ ere  the  boys  playing 

In  the  center  of  our  park  there  is  a fountain 

A.re  you  doing  well 

Shi n e y ou r shoes 

Be  a patriotic  citizen 

Ah,  I see  the  light 

Do  you  doubt  the  truth  of  the  matter 
Look  your  test  paper  over 

What  a splendid  radio  program  was  broadcast 
hrhat  program  was  it 

The  program  wc  s broadcast  at  five  o’clock 

Did.  you  listen  to  that  special  program 

Were  you  listening  to  that  station 

Shall  -re  begin  our  lesson 

isk  for  permission 

I knew  the  answer 

Did  you  know  the  correct  answer 

Join  our  club  today 

Isn't  he  a faithful  student 

What  a faithful  student  he  is 

Why  did  he  le^ve  so  early 

Oh,  I didn't  expect  rain 

Bill  is  leaving  on  the  ten  o'clock  train 


t 
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Part  ITT 


Directions  - Drat/  one  line  under  the  simple  subject  and  two 
lines  under  the  simple  predicate  of  each  of  these  sentences* 
Example;  i..y  mother  has  dusted  this  rc  \ u 

1*  The  mirror  reflects  the  light. 

2.  A parrot  was  chattering. 

3.  The  fence  was  uprooted  by  a strong  wind. 

4.  The  little  bird  has  broken  its  wing. 

5.  uary  corrected  my  paper  to^ay. 

6.  Transport at  ion  is  necessary. 

7.  The  players  on  the  team  practice  regularly. 

8.  7/ho  asked  James  for  his  book? 

9.  G-et  the  book  from  the  library. 

10.  Brush  your  teeth. 

11.  Justice  and  truth  are  upheld  by  Americans. 

12.  Did  many  animals  trke  their  places  on  the  strge? 

15.  Shall  I go  now? 

14.  After  many  ye^rs  he  became  a famous  writer. 

15.  /cross  the  busy  street  walked  the  child. 

16.  There  wer-e  many  boys  at  camp  meeting. 

17.  They  must  be  alert  in  fire  drills. 

18.  Oh,  I hurt  my  hand  1 

19.  Will  it  be  here  tomorrow? 

20.  It  h?s  not  been  reining  all  day. 

21.  A fire  in  a building  spreads  r-pidly. 

22.  Betty  and.  L_ary  play  the  piano  every  doy. 

23.  ...other  swept  and  dusted  my  room, 

24.  Have  you  ever  heerd  of  Captain  John  Smith? 

25.  Has  the  cost  of  the  airplane  slightly  increased? 


. 
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26.  Mary  and  Tom  sat  and  waited  for  the  show. 

27.  You  had  "better  consult  your  dictionary. 

28.  Tom,  Bill,  and  I did  not  ask  for  advice. 

29.  I read  the  "book  and  didn't  make  my  report. 

30.  Who  helped  you  with  the  lesson? 

31.  Soon  across  the  sky  appeared  a flashing  beam  of  light. 

32.  Finally  there  were  five  bea.cons  of  light. 

33.  When  v;e  had  finished  our  lessons,  Dad  turned  on  the 
radio  program. 

34.  Does  Tom's  hook  have  a colored  front  plate? 

35.  Courage  and  honesty  are  always  regarded  highly  h y all 
of  us . 
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Part  IV 


Directions  - Read  each  rcroup  of  v;ords  very  carefully.  If  the 
group  of  words  does  not  mane  a complete  sentence,  mark  an  x in 
the  left  hand  column.  If  the  group  of  words  contains  one  or 
core  sentences,  write  the  last  word  of  each  sentence  in  the 
left  hand  column.  Do  not  correct  words  or  ad-"'  any  punctuation 
ma  rks  . 

a X Skiing  down 

h today I went  to  Boston  to^sy  I bought  an  umbrella  there 

there  it  is  blue 

b lu  e 


1.  Having  a wonderful  vacation  °t  the  seashore 

2. After  we  returned  from  school  we  foun^  that 
our  cousins  from  New  York  had  visited  us 

3. As  we  were  coasting  rapidly  down  the  long 
slippery  hill  the  runner  loosened 

4.  Be cause  it  was  my  turn  to  go  to  the  store  for 
Mother  that  afternoon  I went  promptly 

5.  We  saw  a little  white  home  on  the  hill  there 
were  green  shrubs  growing  in  front  from  the 
distance  it  seemed  as  if  it  were  a little 
doll's  house 

6.1  hurried  up  the  stairs  as  fast  as  I could  go 
vivi  eg  the  front  ^oor  a mighty  push  I entered 
the  house  in  haste  not  knowing  what  was  ahead 
of  me 

7 .Be  careful  or  you'll  nave  an  accident 

8. It  was  an  i nteresting  play  the  script  was 
carefully  written  the  costumes  were  expensive 
the  lighting  was  uost  effective 

9 .If  it  had  not  been  stormy  we  would  have  arrived 
on  time  as  it  happened  we  were  a half  hour  late 

v 

10.  Bill  leaving  the  ouse  with  his  books  strapped 
together  and  thrown  over  his  shoulder 

11.  borne  yea.rs  ago  when  my  father  was  traveling 
through  the  town  where  he  was  born  he  chanced 
upon  a friend,  whom  he  knew  long  ago 


12.  Since  he  had  already  started  his  work  he  kept 
on  until  he  had  finished  even  though  he  was 
late  for  the  game 

13.  wlary  wondered  about  her  ro-^rn  had  she  picked 
up  her  clothes  did  she  make  her  bed  was  ev- 
erything inNperfect  order 

14.  Looking  out  of  the  train  window  we  saw  vast 
plains  7/b.ere  few  animals  were  grazing  later 
great  stretches  of  corn  fields  appeared  in 
all  their  splendor 

15.  The  final  score  with  the  crowds  cheering  for 
a touchdown  and  ball  on  the  five -yard  line 
with  two  minutes  to  play 

16.  Although  henry  was  tordy  he  entered  the  room 
quietly  and  took  his  place  without  any  dis- 
turbance it  was  a tense  moment 

17.  hid  you  ask  her  to  come  thought  you  must 
have  when  we  met  her  at  the  box  office 

18.  They  looked  around  cautiously  however  to 
make  sure  nothing  had  been  moved  can  you 
imagine  their  excitement  when  the  squawking 
noise  was  heard  I wonder  if  they  have  fully 
recovered 

19.  Yesterday  our  class  made  a trip  to  the  dairy 
plant  how'  clea.n  everything  was  did  you  see 
the  bottles  being  washed  the  uniforms  of  the 
men  and  women  were  spotless  and  the  walls 
had  been  whitewashed  recently 

20.  All  of  a sudden  out  he  dashed  carrying  fur- 
niture trunks  clothes  and  boxes  one  piled 
upon  the  other  in  a massive  heap 

21.  We  are  late  the  show  has  begun  already 

22.  Bill  waiting  in  vain  at  the  station  for  an 
hour  grew  weary  and  returned  home 

23.  Shine  your  shoes  comb  your  hair  make  yourself 
present able 

24.  She  took  the  regular  train  it  arrived  five 
minutes  later  than  usual  due  to  the  storm 
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25.  The  streamlined  tro^in  was  a thrill  to  see 
it  looked  like  a.  huge  silver  caterpillar  to 
me  it  sped  rapidly  along  the  tracks 

26.  Onward  mn.rched  the  weary  soldier  plowing 
through  thick  mud  little  did  he  realize 
the  actual  length  of  the  war  as  he  was  ever 
hoping  to  reach  the  finishing  "battle  how 
well  now  he  knew'  the  sacrifices  and  perils 
of  wars 
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Mark  a cross  "X"  before  the  sentence  which  in  each  set  of 
sentences  is  the  "best  constructed. 

Example  - When  I hurried  to  school.  I dropped  my  lunch. 

T Hurrying  to  school  this  morning,  I dropped  my 
lunch. 

Hurrying  to  school  this  morning,  my  lunch  was 
dropped . 


1.  I lost  my  pencil.  Which  my  uncle  gave  me. 

__  My  uncle  who  gave  me  the  pencil  which  I lost, 
I lost  the  pencil  which  my  uncle  gave  me# 


2.  Our  class  elected  Tom,  president  who  is  a member  of  the 

Honor  Roll. 

Tom  was  elected  president  of  our  class.  Who  is  a mem- 
ber of  the  Honor  Roll. 

Tom,  a.  member  of  the  Honor  Roll,  was  elected  president 
of  our  class. 


3.  While  I am  walking  along  I found  a penny  in  the  street. 
While  walking  along  I found  a penny  in  the  street. 

I found  a penny  in  the  street  walking  along. 


4.  Thnt  man,  who  is  my  uncle,  a mechanic. 

Thct  man  is  a mechanic,  my  uncle. 

Thnt  man,  my  uncle,  is  a mechanic. 

5.  My  brother  he  works  for  the  grocer  after  school. 

My  brother  works  after  school  for  the  grocer. 

My  brother  after  school  works  for  the  grocer. 


6.  Down  the  streets  of  the  village  p^rsded  the  natives 

in  colorful  costumes. 

The  natives  down  the  streets  of  the  village  wearing 
colorful  costumes  paraded. 

Down  the  streets  of  the  village  parading  the  natives 
who  wore  colorful  costumes. 


7.  Hull  of  excitement,  the  book  which  was  borrowed  from 

the  library. 

The  book  was  full  of  excitement  which  was  borrowed  from 
the  library. 

The  book  which  was  borrowed  from  the  library  was  full 
of  excitement. 


8.  My  sister  who  served  with  the  Waves  during  the  war.  She 

was  previously  a secretary. 

My  sister,  who  was  previously  a secretary,  served  with 
the  Waves  during  the  war. 

My  sister  who  was  previously  a secretary,  she  served 
with  the  Waves  during  the  war a 

9.  The  vase  was  broken  by  the  girl  who  was  prranging  the 

flowers  for  the  table. 

The  girl  broke  the  vrse  who  was  arranging  flowers  for  „ 
the  table. 

She  arranged  flowers  for  the  teble  the  girl  who  broke 
th^  vase. 


. >0-  c i 

. 


• t 


h 

...  . 

■'  ’•  - • • ; , , * 


w • • . 

■ 

* 


* 


, 

• ■ * *■' 

■ 


. 


' ''  ' ' . ••  ' cn  ,-r 

* • 


' • 

1 

■ ■ 1 J . f 


' 


' 

* 


He  painted  two  scenes,  spending  iiis  vacation  at  the 
seashore . 

7/hen  he  spent  his  vacation  at  the  seashore,  he  painted 
two  scenes, 

7/hen  painting  the  tv/o  scenes,  he  is  spending  his  va- 
cation at  the  seashore. 

Sally's  mother  died,  when  she  was  six  years  old. 

7/hen  six  years  old  Sally's  mother  died. 

7/hen  Sally  was  six  years  old,  her  mother  died. 

The  boy  he  dropped  on  the  street  the  nickel  which  was 
his  carfare. 

The  Boy  dropped  his  nickel  which  was  his  carfare. 

The  boy  dropped  his  nickel  on  the  street  which  was  his 
carfar 3 * 

Being  interested  in  airplanes,  I enjoy  them  for  my 
hobby. 

Since  I am  interested  in  airplanes,  I enjoy  it  for  my 
hobby. 

I enjoy  airplanes  for  my  hobby.  Since  I am  interested 
in  them. 


Hurrying  from  station,  my  bags  v/ere  not  checked. 

7/hen  I hurried  from  the  station,  my  bags  were  not 
checked • 

My  bags,  hurrying  from,  the  station,  were  not  checked. 

He  telephoned  your  mother  last  week.  It  was  pleasant  to 
herr  of  your  success. 

Telephoning  your  mother  last  week  was  pleasant  to  hear 
of  your  success. 

He  telephoned  your  mother  last  week  and  it  was  pleasant 
to  he°r  of  your  success. 

We  have  an  aunt  who  well  educated. 

My  aunt  is  well  educated. 

We  have  an  aunt.  Who  is  well  educated. 

It's  a cool,  brisk  morning  and  hiking  is  great  exer>- 
ci se . 

It's  a cool,  brisk  morning.  And  hiking  is  great  exer- 
cise. 

It's  a cool,  brisk  morning,  hiking  is  great  exercise. 

Although  we  had  read  the  book  before.  The  characters 
seemed  even  more  ent ertaining. 

Although  we  had  read  the  book  before,  so  the  characters 
seem  more  entertaining. 

Although  we  had  read  the  book  before, 
s e e me d m 0 r 3 ent  e at n i n i ng , 


the  characters 


* 


( 


I 
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Part  V 


Combine  each  group  of  words  or  sentences  into  one  veil- 
constructed  sentence.  Do  not  omit  any  ideas.  Avoid  and . or 
then  when  possible.  Remember  to  use  good  joining  words. 
Example  - I think  Henry  has  borrowed  this  book.  Bill  may 
have  borrowed,  this  book. 

I think  either  Henry  or  Bill  has  borrowed  this  book. 

1.  Agnes  went  down  to  the  corner  to  buy  a paper.  Sally  went 
down,  too. 


2.  Tom  went  to  the  stadium  to  see  the  football  game.  Harry 
attended  the  contest.  Bill  saw  it  also. 


3i  Before  I left  the  house  this  morning  I swept  the  kitchen. 
I had  to  wash  the  breakfast  dishes.  I cleared  the  table 
also  • 


4,  My  mother  told  me  to  get  a pound  of  butter  at  the  store* 

I was  asked  to  get  a quart  of  milk  and  a pound  of  American 
cheese.  She  told  me  to  get  a loaf  of  bread. 


5.  We  started  for  church  last  Sunday.  Our  car  would  not  start 


6.  I did  not  go  to  school  yesterday.  I felt  ill. 


7.  The  sky  looks  very  cloudy.  I think  I had  better  take  my 
umbrella • 


. While  we  were  at  the  beach  this  summer.  My  little  sister 
rode  her  bicycle  to  the  post  office.  She  brought  back  the 
mail  in  h?r  carrier. 
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9,  My  father  is  "building  a "birdhouse  for  our  yard*  He  is  a 
carpent  er . 


10.  I received  a new  dress  for  my  birthday.  It  is  beautiful. 
It  is  made  of  red  wool. 


11.  We  have  a nev/  milk  man  now.  He  is  a veteran  with  three 
years  oversea  service. 


12.  The  children  were  filled  with  so  much  excitement.  The 
circus  clowns  were  just  storting  to  perform. 


13.  My  mother  allows  me.  I shall  go  directly  to  meet  you. 


14 .  I received  a new  fountain  pen  for  my  birthday.  My  uncle 
gave  it  to  me . 


15.  It  was  very  stormy  last  Thursday.  We  stayed  indoors  all 
day.  We  played  "store"  and  "monopoly." 


( 
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Part  V 


Write  one  interesting  word  v/hich  makes  the  meaning  clearer  for 
each  of  the  blank  spaces  in  these  sentences.  Do  not  use  the 
same  word  twice.  Choose  the  word  which  makes  the  clearest 
picture • 

Example  - The  loveable  baby  slept  peacefully. 


1 . The 

2.  The 


man  walked  down  the 
football  player  


street  • 


from  the  field. 


3.  The  dress  was  • 

4.  The  girl  was  laughing 

5.  The  

6.  The  

7.  The 


room  was  lighted  . 

dog  from  the  road. 


8.  She  spoke  very 


books  were  laid  on  the 
and  • 


t ab  1 e . 


9.  The  motion  picture  proved  to  be  _ 

10.  The river  flowed 

11.  I thought  the  characters  were  


along. 


and 


12.  Telephone  conversation  should  be 


, and 


13.  I like  stories  which  are 

14.  The  motor  of  the  plane  __ 

15.  A mechanic  must  show 


or 


loudly. 


in  doing  his  work. 


A 


* 


« 
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Part  VI 


Directions  - Read  the  paragraphs  "below  very  carefully-,  In  each 
paragraph  theroTs  a sentence  which  does  not  "belong  in  the  par- 
agraph \ because  it  does  not  relate  to  the  topic  "being  dis- 
cussed. ’Ynen  you  know  which  one  it  is,  v/rite  down  its  number 
in  ‘chc  answer  column  at  the  end  of  each  paragraph. 

Example  - A.l)  Today  our  assembly  was  very  interesting.  2)The 
speaker  told  of  his  "boyhood  experiences  in  the  West. 
3)  Last  summer  X heard  a real  Indian  tell  about  some 
of  his  adventures.  4)The  stories  of  ranch  life  in 
Montana  appealed  to  me  this  morning.  5)  I enjoyed 
hearing  him  tell  of  his  thrilling  ride  with  Big 
Boy.  6)  I hope  Mr.  Brown  speaks  again  to  us  soon. 

A.  - 3 

1.  1)  The  "boys  in  our  room  have  organized  a "basketball  team. 

2)  We  have  our  practice  periods  in  the  Fairfield  Whitney  School 
Gym  every  Monday.  3)  Last  week  we  played  a practice  g^me  with 
some  other  seventh  grade  boys.  4)  We  ployed  football  with  most 
of  these  boys  lost  fall.  5)  We  lost  the  game  by  a score  of 
six  to  one.  6)  But  we  have  planned  to  have  more  practice  this 
week.  7)  Just  wait  until  you  hear  about  our  victorious  score 
on  the  next  game i 


2.  I)  I think  that  autumn  is  the  most  delightful  time  of  the 
year.  2)  The  days  are  modera.te.  3)  They  are  not  too  cold,  or 
too  warm . 4)  Some  people  like  the  winter  best  because  of 

winter  sports.  5)  Yesterday  we  drove  to  the  country  and  the 
foliage  was  gorgeous.  6)  The  many  lovely  shades  of  red,  yellow, 
and  orange  blended  so  beautifully,  7)  It  seemed  as  though  I 
was  driving  through  fairy  land  v/hich  is  pictured  in  my  story 
books . 

2 - 


3.  1)  Transportation  is  a vital  essential  to  us  whether  we 
are  at  war  or  peace.  2)  Most  of  the  various  foods  we  had  for 
breakfast  this  morning  were  shipped  to  us.  3)  We  could  not  eat 
properly  unless  our  food  was  transported  thousands  of  miles. 

4)  In  times  of  war,  the  armed  forces  are  using  our  means  of 
t ransportat i on  to  the  utmost.  5)  The  armed  forces  are  using 
our  communication  facilities.  6)  The  war  goods  and  soldiers 
must  get' to  the  front  lines.  7)  Passengers  should  understand 
and  avoid  unnecessary  travel. 

3 - 


4.  1)  During  the  Middle  Ages  in  Europe  people  built  huge 

churches  called  cathedrals.  2)  Monks,  during  the  Middle  /ges 
copied  manuscripts  and  thus  preserved  knowledge  of  the  past. 

3)  Every  important  city  had  a cathedral  where  the  people  of 
the  city  labored,  for  years  to  make  it  more  beautiful  for  God's 
greater  glory.  4)  The  exquisite  stone  carvings  and  lovely 
statues  were  perfectly  made.  5)  The  long  pointed  windov/s  and 
arches  are  known  as  the  Gothic  style.  6)  Today  Gothic 
architecture  is  still  being  used  in  the  building  of  our  fine 
edifices . 


4 - 


* 


A 


I 
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Part  VI  cond. 


5.  1)  Good  health  is  probably  one  of  our  most  valuable  pos- 
sessions. 2)  It  cannot  be  bought  nor  sold,  3)  There  are 
three  important  factors  involved  in  keeping  our  health.  4)V/e 
must  eat  the  proper  foods  in  the  proper  amounts,  5)  Me  must 
get  regular  hours  of  sleep,  6)  Last  summer  I slept  on  a real 
United  States  Prmy  cot,  7)  It  is  essential  that  v/e  play  or 
get  some  relaxation  e^ch  day,  8)  Nutrition,  rest,  and 
recreation  play  a bie:  role  in  the  attainment  of  good  healthy, 
living. 


5 - 


6.  1)  Democracy  is  the  greatest  form  of  government  in  the 
v/orld,  2)  It  grants  liberty,  equality,  and  fraternity  to  all 
men.  3)  No  person  must  be  denied  his  rights  ^nd  privileges 
because  of  race,  color,  or  creed.  4)  many  other  forms  of 
government  are  found  in  the  uorld.  5)  Democracy  means  respect 
for  every  citizen  rather  than  personal  selfish  needs.  6)  Hot/ 
thankful  I am  an  American  and  can  enjoy  real  democratic 
living! 
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Part  VI 


Arrange  these  sentences  in  the  right  time  order.  Put  a 1, 

2_^_  3^  4t  _5,  6.,  or  _7  before  each  sentence  according  to  w here 
it  should  appear  in  a properly  arranged  paragraph, 

Example  - 5 It  baked  in  twenty  minutes, 

5 I set  all  the  materials  I would  need  on  the 
kitchen  table. 

_6  How  happy  I am  when  I look  at  my  delicious  cake, 

1 Today  I decided  to  make  a cake, 

12  I selected  the  recipe  and  read  the  directions 
carefully. 

4 I measured  each  ingredient  and  mixed  them 
properly, 

I,  Later  the  seed  is  planted. 

The  frequent  r^ins  and  the  he°t  of  the  sun  help  to 
give  growth  to  the  crop. 

The  heavy  plow  digs  the  deep  furrows  in  the  earth. 

The  farmer  may  rejoice  at  the  huge  harvest  he  has 
reaped* 

After  a few  months  the  huge  reaper  gathers  the  fruit- 
ful grrin. 

Early  in  the  spring  the  soil  is  prepared  for  a large 
yield  * 


2,  When  I pulled  my  line  in,  how  disappointed  I was  to 

find  just  an  empty  hook l 

I baited  my  hook  and  sat  patiently. 

Today  my  father  and  I went  fishing  in  the  harbor. 

Perhaps  my  luck  will  be  much  better  next  time. 

Finally  I felt  the  tug. 

We  sailed  out  about  four  miles  in  a motor  boat, 

I waited  a long  time  before  I felt  a slight  tu'g  on 
my  line. 

The  clay  is  placed  on  the  wheel,  which  the  potter  be- 
gins to  treed  with  his  foot. 

How  clever  is  the  art  of  the  potter l 

The  potter  tekes  a clump  of  clay  kneads  it  with  his 
hands • 
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Part  VI  cond 


After  many  hours  a beautiful  piece  of  pottery,  this 
lovely  howl,  is  removed. 

Skillfully  he  molds  the  handful  of  clay  into  a grace- 
ful shape  which  is  later  placed  in  the  kiln. 

He  sometimes  adds  a little  water  to  soften  the  mixture* 

It  is  r most  interesting  experience  to  visit  a kiln. 


Sven  after  the  charter  was  est^bli shed , the  settlement 
was  seriously  endangered  many  times, 

Massachusetts  is  filled  with  e^rly  historic  landmarks 
of  the  Revolution  which  prove  that  the  faith  and 
courage  of  the  early  colonists  liVed  on. 

The  Puritans  made  the  first  permanent  settlement  in 
Massachusetts  at  Plymouth  in  1620, 

During  the  Revolution  in  1775  the  Massachusetts  colony 
played  a very  important  role. 

The  charter  of  the  colonists  was  confirmed  in  1662, 


Y/e  wiped,  it  dry  with  some  old  cloths. 

The  last  step,  rubbing  the  polish  in,  was  the  hardest 
j ob  of  all  , 

Last  night  my  father  asked  me  to  help  him  clean  our 
car , 

Y/e  both  agreed  it  was  a hard  job  well  done. 

First  we  washed  it  with  warm  water. 

Then  we  applied  the  polish. 


The  steamboat  advanced  sailing  even  further. 

Probably  the  row  bo^.t  or  canoe  was  man’s  first 
successful  attempt  to  move  along  the  waters. 

The  big  ocean  liners  today  reveal  the  great  progress 
man  has  ~t twined  in  boat  building. 

The  sail  driven  by  the  wind  gave  more  speed  to  water 
traveling • 

Man  tried  to  master  the  art  of  sailing  at  an  early  date. 
The  Clipper  ships  traveled  the  seven  seas. 


% 
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CHAPTER  III 


ANALYSIS  OP  DATA 

The  Analysis  of  the  Preliminary  Administration  of  the 

Test  and  the  Interpretation  of  the  Statistics  Involved 

The  purpose  of  this  study  was  to  construct  and  item 
analyze  a test  which  aimed  to  measure  the  understandings  of 
seventh  grade  pupils  in  regard  to  their  sentence  sense  de- 
velopment. 

In  this  study  158  pupils  were  tested  by  the  instrument 
under  construction.  These  children  were  enrolled  in  two 
schools  of  the  same  metropolitan  city  where  various  socio- 
economic levels  existed.  These  seventh  grade  boys  ana  girls 
represented  six  classes  of  heterogeneous  groups  of  pupils. 

TABLE  I 

THE  DISTRIBUTION  OP  THE  INTELLIGENCE  QUOTIENTS  OP 
156  SEVENTH  GRADE  PUPILS  TESTED 


Mean 

104.70 

Standard 

Deviation 

11.76 

Range 

77  - 129 

N 

156 

-17- 


. 

. 

- 

. 

. 


. 

. 
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The  distribution  of  the  intelligence  quotients.  Table  I 
shows  the  distribution  of  the  intelligence  quotients  of 
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156  pupils  employed  in  this  study.  (The  I.  Q. 's  of  two 
pupils  were  lacking.)  The  intelligence  quotients  were 
obtained  from  the  Otis  Self-Administering  Test.  Inter- 
mediate Form  A.  The  group  ranged  from  an  I.  Q.  of  77  to 
129.  The  mean  intelligence  quotient  was  104.70.  The  sigma 
of  this  group  was  11.76.  Thus  68  percent  of  the  intelli- 
gence quotients  of  the  children  tested  were  distributed 
within  the  range  of  92.94  and  116.46  indicating  a fairly 
normal  group  in  the  sample. 

The  summarized  statistics  in  the  preliminary  test  adminis- 
tration and  their  interpretation.  The  important  data  in- 
volved in  the  preliminary  administration  of  this  test,  which 
purported  to  measure  sentence  sense  development,  are  pre- 
sented in  this  chapter.  Tne  summarized  results  of  the  total 
scores  are  considered  and  interpreted  first.  The  summa- 
rized statistics  of  each  individual  sub-test  and  its  in- 
terpretation follows  in  order.  They  are  presented  chiefly 
to  show  the  stability  of  measure  between  the  groups  in  the 
sample.  The  similarity  in  mean  and  standard  deviation  be- 
tween groups  Justifies  treating  these  six  samples  as  one 
major  group  for  item  analysis. 
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TABLE  II 


RESULTS  OF  THE  TOTAL  SCORES  OF  THE  TEST  ADMINISTERED 


TO  SIX 

GROUPS  OF 

H"! 

Eh 

fS 

8 

GRADE  PUPILS 

Gr oups 

Mean 

S.D. 

Range 

N 

I 

162.40 

20.75 

114  - 202 

27 

II 

158.20 

23.25 

101  - 194 

25 

III 

149.25 

18.55 

120  - 192 

27 

IV 

154.65 

23.20 

96  - 189 

27 

V 

152.90 

21.35 

112  - 192 

26 

VI 

160.75 

19.60 

116  - 189 

26 

Total  Group  156.30 

21.50 

96  - 202 

158 

Table  II 

shows  the 

range  of 

the  total  scores 

test  to  be  from  96  to  202.  No  pupil  received  tHe  Highest 
possible  score  of  215.  Of  the  158  pupils  tested  68  per 
cent  of  the  cases  fell  between  the  scores  of  154.80  and 
177.80.  The  means  for  the  six  groups  are  rather  closely 
related  and  reveal  a definite  stability  of  measurement  in 
the  instrument. 


. 
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TABLE  III 

RESULTS  OP  THE  ADMINISTRATION  OP  SUB-TEST  PART  I 
W TO  SIX  GROUPS  OP  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

S.D. 

Range 

N 

I 

34.93 

3.31 

27  - 39 

27 

II 

35.20 

3.54 

26  - 39 

25 

III 

34.48 

3.51 

26  - 39 

27 

IV 

33.82 

3.91 

25  - 39 

27 

V 

34.81 

3.26 

27  - 39 

26 

VI 

35.92 

2.59 

29-40 

26 

Total  Group 

34.85 

3.36 

25-40 

158 

Table  III 

reveals 

the  range 

of  scores 

on  test 

to  be  from  25  to  40.  There  is  a stability  in  the  mean 
scores  throughout  the  six  groups  tested.  68  per  cent  of 
the  cases  lie  between  31.49  and  38.21.  Only  one  pupil 
received  a perfect  score  on  this  sub-test. 
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TABLE  IV 

RESULTS  OP  THE  ADMINISTRATION  OP  SUB- TEST  BART  II 
$ TO  SIX  GROUPS  OP  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

S.D. 

Range 

N 

I 

35.97 

4.32 

22  - 

40 

27 

II 

35.32 

1.16 

14  - 

40 

25 

III 

32.82 

6.43 

19  - 

40 

27 

IV 

34.92 

6.67 

11  - 

40 

27 

V 

35.81 

2.69 

30  - 

40 

26 

VI 

35.65 

2.91 

26  - 

40 

26 

Total  Group 

35.04 

5.09 

11  - 

40 

158 

The  range  of 

scores , 

as  shown 

in  Table  IV, 

for  the 

total  tested 

group 

is  distributed 

from  11 

to  40. 

The 

mean  for  the 

total 

gr  oup 

is  35.04. 

68  per 

1 cent 

of  the 

group  lies  within  the  scores  of  26.05  and  40.00.  Nine 
pupils  received  perfect  scores  on  this  sub-test.  The 
) summarized  data  for  the  various  groups  reveal  a stability 

in  the  instrument. 
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TABLE  V 
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RESULTS  OF  THE  ADMINISTRATION  OF  SUB-TEST  PART  III 
TO  SIX  GROUPS  OF  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

S.D. 

Range 

N 

I 

21.85 

4.32 

13  - 29 

27 

II 

20.20 

6.07 

6-33 

25 

III 

17.07 

4.50 

9-26 

27 

IV 

19.78 

GO 

• 

<43 

7-33 

27 

V 

18.81 

5.97 

8-32 

26 

VI 

22.54 

5.89 

6-30 

26 

Total  Group 

20.03 

5.83 

6-35 

158 

It  may  be  observed  from  Table  V that  the  range  of 
scores  on  sub-test  Part  III  is  from  6 to  33.  The  a- 
rithmetical  mean  for  the  total  group  is  20.03.  Within 
the  scores  of  14.20  and  25.83  lie  68  per  cent  of  the 
cases  tested.  No  pupil  received  a perfect  score  on 
this  sub-test.  Two  children  received  the  highest  score 
of  33. 
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TABLE  VI 

RESULTS  OE  THE  ADMINISTRATION  OP  SUB- TEST  PART  IV 


TO  SIX 

GROUPS  OP 

SEVENTH 

GRADE 

: pupils 

Groups 

Mean 

S.D. 

Range 

N 

I 

16.07 

5.97 

6 

- 26 

27 

II 

15.84 

5.68 

5 

- 24 

25 

III 

15.22 

4.36 

6 

- 26 

27 

IV 

16.37 

5.13 

8 

- 26 

27 

V 

17.31 

4.07 

7 

- 25 

26 

VI 

18.38 

3.87 

11 

- 25 

26 

Total  Group 

16.46 

4.96 

5 

- 26 

158 

Table  VI  shows  the  range  of  scores  for  the  total  group 
to  be  5 to  26.  The  mean  was  determined  to  be  16.46.  Since 
the  sigma  for  the  total  group  is  4.96,  68  per  cent  of  the 
children  tested  lie  within  11.50  and  21.42.  Five  pupils 
received  the  highest  possible  score  of  26.  The  statisti- 
cal results  for  each  group  reveal  a stability  of  measure- 
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TABLE  VII 
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RESULTS  OP  THE  ADMINISTRATION  OP  SUB-TEST  PART  Va 
TO  SIX  GROUPS  OP  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

S.D. 

Range 

E 

I 

13.19 

2.58 

6-16 

27 

II 

13.85 

2.08 

9-17 

25 

III 

12.72 

2.36 

6-17 

27 

IV 

13.74 

1.85 

00 

i 

H 

-a 

27 

V 

13.08 

2.32 

9-18 

26 

VI 

13.12 

2.48 

6-18 

26 

Total  Group 

13.28 

2.36 

6-18 

158 

In  Table  VII  it  may  be  noted  that  the  range  of  scores 
is  distributed  from  6 to  18.  The  mean  for  the  total  group 
is  13.28.  Within  the  scores  of  10.82  and  15.64  lie  68  per 
cent  of  the  cases.  Again,  the  statistical  summary  of  the 
groups  shows  high  stability  of  score  in  the  measurement 
instrument.  Only  two  pupils  received  the  highest  possible 
score  on  this  sub-test  Part  Va. 


- 

. 


ii*  ■: 

. ■ 

‘ 1 j J . ■ » 

. 

• • 

f 

. 

3£! 

<;  >..J  i 

. 


TABLE  VIII 


RESULTS  OP  THE  ADMINISTRATION  OP  SUB-TEST  PART  Vb 
TO  SIX  GROUPS  OP  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

S.D. 

Range 

N 

I 

11.41 

2.55 

5-15 

27 

II 

H 

O 

• 

-a 

to 

2.85 

4-14 

25 

III 

10.52 

2.69 

4-15 

27 

IV 

10.89 

2.01 

6-15 

27 

V 

10.27 

3.35 

2-14 

26 

VI 

12.08 

2.19 

4-15 

26 

Total  Group 

10.99 

2.72 

2-15 

158 

As  shown  in  Table  VIII  the  range  of  scores  is  from 
2 to  15.  The  arithmetical  mean  of  the  total  group  was 
figured  to  be  10,99.  Between  8.27  and  13.71  lie  68  per 
cent  of  the  cases.  Six  pupils  attained  trie  highest 
possible  score  of  15  on  this  sub-test.  The  measurement 
appears  stable  for  different  groups. 
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RESULTS  OP  THE  ADM  III  1 3TRAT 10  U OP  SUB-TEST  PART  Vc 
TO  SIX  GROUPS  OP  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

3.D. 

Range 

N 

I 

21.59 

3.63 

14  - 27 

27 

II 

19.72 

4.00 

12  - 28 

25 

III 

20.00 

4.52 

8-29 

27 

IV 

17.18 

4.10 

1 

CD 

27 

V 

16.31 

3.63 

9-26 

26 

VI 

15.69 

4.22 

9-24 

26 

Total  Group 

18.43 

4.65 

8-29 

158 

The  range  of  scores,  as  revealed  in  Table  IX,  on  sub- 
test Part  Vc  extends  from  8 to  29.  One  pupil  attained  the 
highest  possible  score  of  29.  The  mean  for  the  total  group 
was  determined  to  be  18.43.  68  per  cent  of  the  cases  are 

distributed  within  the  scores  of  13.78  and  23.08. 
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TABLE  X 

RESULTS  OP  THE  ADM IE I STRAT IOM  OP  SUB-TEST  PART  Via 
TO  SIX  GROUPS  OP  SEVEETH  GRADE  PUPILS 


Groups 

Mean 

3.D. 

Range 

N 

I 

4.59 

.81 

3-6 

27 

II 

4.76 

1.96 

2-6 

25 

III 

4.11 

1.34 

1-6 

27 

IV 

4.74 

1.09 

1-6 

27 

V 

4.19 

.96 

2-6 

26 

VI 

4.46 

.97 

2-6 

26 

Total  Group 

4.42 

1.09 

1-6 

158 

Table  X shows  the  range  of  scores  on  sub-test  Part  Via 
to  be  from  1-6.  The  highest  possible  score  of  6 was  a- 
chieved  by  27  pupils.  The  mean  for  the  total  group  is  4.42. 
68  per  cent  of  the  cases  lie  within  the  scores  of  3.33  and 
5.51.  Again,  the  measurement  power  of  the  instrument  may  be 
interpreted  as  possessing  high  stability. 
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TABLE  XI 

RESULTS  OF  THE  ADMINISTRATION  OF  SUB-TEST  PART  VIb 
TO  SIX  GROUPS  OF  SEVENTH  GRADE  PUPILS 


Groups 

Mean 

S.D. 

Range 

N 

I 

2.78 

1.33 

0-5 

27 

II 

2.96 

1.46 

1-6 

25 

III 

2.33 

1.12 

0-5 

27 

IV 

2.93 

1.37 

0-5 

27 

V 

2.42 

1.64 

0-5 

26 

VI 

2.57 

1.45 

0-5 

26 

Total  Group 

2.67 

1.41 

0-5 

158 

It  may  be  observed  in  Table  XI  that  the  range  of  scores 
is  from  0 to  5.  Only  one  pupil  received  the  perfect  score 
of  6.  The  mean  of  the  total  group  was  found  to  be  2.67. 
Within  the  range  of  1.26  and  4.08  lie  68  per  cent  of  the 
pupils  tested.  The  instrument  appears  to  maintain  sta- 
bility in  its  measurement. 
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Tiie  Individual  Item  Analysis 

An  analysis  of  each  individual  item  was  made  to  note 
its  differentiating  capacity  or  discriminatory  power  as  well 
as  the  difficulty  of  each  item  in  the  test. 

The  method  employed  in  determining  the  critical  ratio.  The 
following  formula  was  used  to  attain  the  critical  ratio  be- 
tween the  percentage  of  the  correct  responses  for  the  upper 
25  per  cent  of  the  cases  and  the  percentage  of  the  correct 
responses  for  the  lower  25  per  cent  of  the  pupils  tested: 

difference  P-^Pg 

critical  ratio  = 

S.E.  difference  P P 

J.  & 

S.E.  difference  •v  S.E.  of  P %-S.E.  of  P 2 

JL  c 

The  Edgerton^Tables  provided  the  standard  errors  of 
the  percentages  squared  for  the  40  cases  employed  in  both 
the  high  and  low  achievers. 

A critical  ratio  of  2.576  or  better  was  considered 
statistically  significant  in  this  study.  This  ratio  could 


Edgerton,  Harold  A.  and  Paterson,  Donald  G. , "Table  of 
Standard  Errors  and  Probable  Errors  of  Percentages  for 
Varying  Numbers  of  Cases,  " Journal  of  Applied  Psychology, 
Vol.  10:  378-591 , Sept.  1926 
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occur  by  chance  once  in  100  cases.  Mills^has  written 
concerning  the  "1  per  cent  level”: 

If  a given  difference  between  hypothetical  and 
observed  values  would  occur  as  a result  of  chance  only 
one  time  out  of  one  hundred,  or  less  frequently,  we 
may  say  that  the  difference  is  significant.  This 
means  that  the  results  are  not  consistent  with  the 
hypothesis  we  have  set  up.  If  the  discrepancy  be- 
tween theory  and  observation  might  occur  more  fre- 
quently than  one  time  out  of  one  hundred  solely  be- 
cause of  the  play  of  chance,  we  may  say  the  dif- 
ference is  not  clearly  significant.  The  results  are 
not  inconsistent  with  the  hypothesis.  The  value  of 
T (the  difference  between  the  hypothetical  value  and 
the  observed  mean,  in  units  of  standard  error  of  the 
mean)  corresponding  to  a probability  of  1/100  is 
2.576.  One  hundredth  part  of  the  area  under  a normal 
curve  lies  at  a distance  from  the  mean,  on  the  axis, 
of  2.576  standard  deviations  or  more.  Accordingly, 
tests  of  significance  may  be  applied  with  direct 
reference  to  T,  interpreted  as  a normal  deviate  (i.e., 
as  a deviation  from  the  mean  of  a normal  distribution 
expressed  in  units  of  standard  deviation).  A value 
of  T of  2.576  or  more  indicated  a significant  differ- 
ence, while  a value  of  less  than  2.576  indicates  that 
the  results  are  not  inconsistent  with  the  hypothesis 
in  question. 

The  data  of  the  individual  item  analysis.  The  following 
analysis  reveals  the  critical  ratio  for  each  of  the  items 
employed  in  this  instrument.  The  items  marked  with  an 
asterisk  do  not  meet  the  statistical  standard  set  for  this 
study,  id  est,  the  critical  ratio  is  less  than  2.576. 


1 


Mills,  Frederick  C.,  Statistical  Methods.  (Revised) 
Henry  Holt  and  Company,  hew  York,  1936,  p.  471 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  PART  I 


Test  Percentage  of  Correct 

£ Items  Responses  Diff.  $ S.E.  Diff.  C.R. 

High Low 


1 

95 

90 

5 

.059 

* .847 

2 

100 

75 

25 

.070 

3.571 

3 

100 

93 

7 

.042 

* 1. 667 

4 

65 

30 

35 

.105 

3.333 

5 

98 

40 

58 

.087 

6.667 

6 

100 

75 

25 

.070 

3.571 

7 

100 

93 

7 

.042 

*1.667 

8 

93 

50 

43 

.089 

4.831 

9 

100 

83 

17 

.061 

2.787 

10 

100 

68 

32 

.075 

4.253 

11 

100 

95 

5 

.036 

*1.389 

12 

100 

88 

12 

.055 

*2.182 

13 

100 

93 

7 

.042 

*1.667 

14 

ICO 

78 

22 

.067 

3.284 

15 

100 

80 

20 

.064 

3.125 

16 

100 

88 

12 

.055 

* 2.182 

17 

100 

95 

5 

.036 

*1.389 

18 

100 

100 

0 

— 

a-  

19 

88 

60 

28 

.095 

2.947 

20 

98 

70 

28 

.077 

3.636 

21 

100 

75 

25 

.070 

3.571 

22 

95 

83 

12 

.069 

*1.739 

23 

100 

83 

17 

.061 

2.787 

24 

68 

38 

30 

.107 

2.897 

25 

100 

75 

25 

.070 

3.571 

26 

48 

35 

13 

.109 

* 1.193 

27 

100 

83 

17 

.061 

2.787 

28 

98 

30 

68 

.077 

7.532 

29 

98 

70 

28 

.076 

3.684 

30 

100 

83 

17 

.061 

2.787 

31 

100 

90 

10 

.049 

* 2.041 

32 

98 

65 

33 

.078 

4.154 

33 

100 

40 

60 

.079 

7.595 

34 

100 

90 

10 

.049 

* 2.041 

35 

100 

68 

32 

.075 

4.253 

36 

100 

95 

5 

.036 

* 1.389 

37 

100 

85 

15 

.058 

2.600 

38 

100 

83 

17 

.061 

2.787 

39 

100 

95 

5 

.036 

* 1.389 

40 

100 

95 

5 

.036 

* 1.389 
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In  sub-test  Part  I,  items  1,  3,  7,  10,  11,  12,  16,  17, 
18,  21,  26,  30,  33,  35,  39,  and  40  are  not  statistically  sig- 
nificant. Most  of  these  items  are  insignificant  because  of 
the  high  scores  of  both  groups  or  the  general  availability 
of  the  items. 

The  critical  ratios  of  the  following  items  in  sub-test 
Part  II  are  insignificant  at  the  one  per  cent  level:  1,  2, 

3,  5,  6,  8,  9,  11,  14,  18,  25,  27,  30,  34,  and  40.  It  may 
be  observed  that  most  of  these  critical  ratios  are  low  be- 
cause of  the  high  percentage  of  correct  responses  for  both 
the  high  and  low  proportions. 

Six  items,  namely,  1,  2,  3,  4,  17,  and  32  are  statisti- 
cally insignificant  as  determined  by  the  critical  ratio  of 
each  item  in  sub-test  Part  III.  Three  of  the  critical  ratios 
of  these  items  are  insignificant  because  of  the  ease  rather 
than  the  difficulty  of  the  items. 


t » 


C f 


r 


tt  t 


< 


TABLE  XIII 


33 


INDIVIDUAL  ITEL1  ANALYSIS  SUB-TEST  BART  II 


Test 

Items 

Percentage  of  Correct 
Responses 

High  Low 

Diff.  $ 

S.E.  Diff.  C.R. 

1 

100 

88 

12 

.055 

* 2.182 

2 

100 

90 

10 

.049 

* 2.041 

3 

93 

78 

15 

.078 

* 1.921 

4 

100 

65 

35 

.076 

4.474 

5 

100 

88 

12 

.055 

# 2.182 

6 

100 

95 

5 

.036 

* 1.389 

7 

85 

20 

65 

.085 

7.529 

8 

98 

85 

13 

.061 

* 2.131 

9 

95 

78 

17 

.075 

* 2.293 

10 

93 

53 

40 

.089 

4.494 

11 

83 

63 

20 

.097 

* 2.062 

12 

98 

80 

18 

.067 

2.686 

13 

100 

85 

15 

.058 

2.600 

14 

100 

88 

12 

.055 

* 2.182 

15 

95 

65 

30 

.083 

3.614 

16 

93 

70 

23 

.084 

2.738 

17 

98 

28 

70 

.074 

9.459 

18 

100 

90 

10 

.049 

* 2.041 

19 

100 

80 

20 

.064 

3.125 

20 

100 

80 

20 

.064 

3.125 

21 

100 

68 

32 

.075 

4.253 

22 

100 

53 

47 

.080 

5.875 

23 

98 

83 

15 

.064 

* 2.344 

24 

98 

65 

33 

.078 

4.231 

25 

100 

63 

37 

.077 

4.805 

26 

88 

40 

48 

.095 

5.053 

27 

100 

90 

10 

.049 

* 2.041 

28 

100 

83 

17 

.061 

2.787 

29 

100 

85 

15 

.058 

2.600 

30 

IDO 

88 

12 

.055 

* 2.182 

31 

100 

80 

20 

.064 

3.125 

32 

98 

55 

43 

.082 

5.244 

33 

90 

68 

32 

.088 

3.636 

34 

100 

88 

12 

.055 

*2.182 

35 

100 

45 

55 

.080 

6.875 

36 

93 

43 

50 

.088 

5.682 

37 

93 

23 

70 

.078 

8.974 

38 

100 

85 

15 

.058 

2.600 

39 

100 

80 

20 

.064 

3.125 

40 

98 

90 

8 

.053 

*1.509 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  PART  III 


Test 

Items 

Percentage  of  Correct 
Responses 

High  Low 

Diff.  % 

S.E.  Diff. 

C.R, 

1 

98 

95 

3 

.049 

* .612 

2 

100 

98 

2 

.025 

* . 800 

3 

95 

83 

12 

.069 

* 1. 739 

4 

90 

75 

15 

.084 

* 1.786 

5 

100 

83 

17 

.061 

2.787 

6 

80 

53 

27 

.101 

2.673 

7 

90 

65 

25 

.089 

2.808 

8 

70 

18 

52 

.095 

5.474 

9 

70 

18 

52 

.095 

5.474 

10 

75 

33 

42 

.101 

4.158 

11 

80 

48 

32 

.101 

3.168 

12 

73 

28 

45 

.099 

4.  545 

13 

73 

23 

50 

.096 

5.208 

14 

85 

55 

30 

.097 

3.092 

15 

98 

60 

38 

.081 

4.667 

16 

83 

30 

53 

.094 

5.638 

17 

15 

13 

2 

.079 

* .253 

18 

95 

65 

30 

.083 

3.615 

19 

55 

13 

42 

.096 

4.375 

20 

68 

25 

43 

.101 

4.257 

21 

83 

53 

30 

.099 

3.131 

22 

93 

58 

35 

.091 

3.846 

23 

100 

78 

22 

.067 

3.284 

24 

78 

35 

43 

.100 

4.300 

25 

55 

10 

45 

.092 

4.891 

26 

93 

40 

53 

.088 

6.023 

27 

55 

18 

37 

.100 

3.700 

28 

100 

43 

57 

.079 

7.215 

29 

45 

3 

42 

.084 

5.000 

30 

73 

43 

30 

.105 

2.857 

31 

23 

0 

23 

.067 

3.433 

32 

35 

13 

22 

.092 

* 2.391 

33 

70 

25 

50 

.098 

5.102 

34 

60 

8 

52 

.089 

5.843 

35 

80 

15 

65 

.085 

7.647 

u l 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  BART  IV 


Test  Percentage  of  Correct 

Items  Responses  Diff.  $ S.E.  Diff.  C.R. 

High  Low 


1 

98 

68 

30 

.078 

3.846 

2 

85 

33 

52 

.093 

5.591 

3 

83 

50 

33 

.099 

3.333 

4 

78 

30 

48 

.098 

4.899 

5 

93 

68 

25 

.085 

2.941 

6 

60 

10 

50 

.092 

5.435 

7 

98 

80 

18 

.067 

2.716 

8 

88 

60 

28 

.095 

2.947 

9 

80 

60 

20 

.100 

‘ 2.000 

10 

90 

55 

45 

.092 

4.783 

11 

68 

28 

40 

.102 

3.922 

12 

68 

23 

45 

.099 

4.545 

13 

88 

53 

35 

.096 

3.646 

14 

93 

55 

38 

.089 

4.270 

15 

88 

38 

50 

.094 

5.319 

16 

93 

35 

58 

.085 

6.824 

17 

100 

63 

37 

.077 

4.805 

18 

95 

63 

32 

.084 

3.809 

19 

83 

28 

55 

.092 

5.978 

20 

70 

38 

32 

.106 

3.019 

21 

73 

45 

28 

.106 

2.642 

22 

93 

45 

48 

.089 

5.393 

23 

60 

33 

27 

.108 

2.50C 

24 

90 

40 

50 

.092 

5.435 

25 

93 

58 

35 

.091 

3.846 

26 

78 

48 

30 

.103 

2.913 

The  individual  item  analysis  of  sub-test  Part  IV  shows 
items  9 and  £3  to  be  insignificant  at  the  one  per  cent  level 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  PART  Va 


Test 

Percentage  of  Correct 

Diff.  <f> 

Items 

Responses 

S.E.  Diff. 

C.R. 

High 

Low 

1 

100 

85 

15 

.058 

2.600 

2 

ICO 

83 

17 

.061 

2.787 

3 

100 

85 

15 

.058 

2.600 

4 

100 

70 

30 

.074 

4.054 

5 

98 

63 

35 

.079 

4.430 

6 

93 

50 

43 

.089 

4.831 

7 

88 

60 

28 

.095 

2.947 

8 

98 

68 

30 

.077 

3.896 

9 

100 

50 

50 

.080 

6.250 

10 

100 

88 

12 

.055 

r 2.182 

11 

95 

68 

27 

.082 

3.171 

12 

63 

20 

43 

.099 

4.343 

13 

45 

3 

42 

.084 

5.000 

14 

100 

85 

15 

.058 

2.600 

15 

33 

10 

23 

.088 

2.614 

16 

93 

53 

40 

.089 

4.494 

17 

90 

25 

65 

.084 

7.738 

18 

98 

80 

18 

.067 

2.686 

OnLy  item  LO  is  statistically  insignif icant  as  set  by 
the  standard  for  this  study  as  far  as  Part  Va  is  concerned. 
This  low  critical  ratio  is  due  to  the  high  percentage  of 
correct  responses  for  both  the  high  and  low  achievers. 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  BART  Vb 


Test 

Items 

Percentage  of  Correct 
Responses 

High  Low 

Diff.  # 

S.B.  Diff. 

C.R. 

1 

100 

85 

15 

.058 

2.600 

2 

50 

15 

35 

.097 

3.608 

3 

98 

40 

58 

.087 

6.667 

4 

100 

38 

62 

.078 

7.949 

5 

95 

55 

40 

.086 

4.651 

6 

100 

88 

12 

.055 

*2.182 

7 

98 

63 

35 

.079 

4.430 

8 

83 

20 

63 

.087 

7.241 

9 

90 

40 

50 

.092 

5.435 

10 

100 

30 

70 

.074 

9.459 

11 

90 

38 

52 

.091 

5.714 

12 

98 

58 

40 

.081 

4.938 

13 

95 

63 

32 

.083 

3.855 

14 

90 

55 

35 

.092 

3.804 

15 

95 

25 

70 

.077 

9.091 

In  sub-t9st  Part 

Vb  all  items  except  item 

6 are  sta- 

tistically  significant 

. Again, 

, the  high  percentage 

of 

correct 

; responses  for 

both  proportional 

groups 

renders  the 

critical  ratio  of  this 

item  low. 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  PART  Vc 


Test  Percentage  of  Correct 

Items  Responses  Diff.  % S.E.  Diff.  C.R. 

High  Low 


1. 

• • 

98 

33 

65 

.077 

8.442 

• 

• • 

73 

53 

20 

.105 

* 1.905 

2. 

• • 

98 

40 

58 

.087 

6.667 

• 

• • 

93 

45 

48 

.088 

5.393 

3. 

• • 

93 

55 

38 

.089 

4.270 

4. 

• • 

88 

23 

65 

.085 

7.647 

• 

• • 

98 

78 

20 

.070 

2.857 

5. 

• • 

90 

18 

72 

.078 

9.103 

• 

• • 

98 

40 

58 

.081 

7.161 

6. 

• • 

98 

45 

53 

.082 

6.463 

• 

• • 

93 

43 

50 

.088 

5.682 

7. 

• • 

70 

18 

52 

.095 

5.474 

• 

• • 

73 

25 

48 

.098 

4.898 

• 

• • 

90 

20 

70 

.079 

8.861 

8. 

• • 

65 

23 

42 

.100 

4.200 

• 

• • 

73 

35 

38 

.103 

3.689 

9. 

• • 

88 

63 

25 

.093 

2.688 

10. 

• • 

78 

18 

60 

.090 

6.667 

• 

• • 

85 

63 

22 

.095 

2.316 

• 

• • 

93 

63 

30 

.086 

3.488 

11. 

• • 

83 

43 

40 

.098 

4.082 

• 

• • 

83 

28 

55 

.092 

5.978 

12. 

• • 

70 

20 

50 

.096 

5.208 

• 

• • 

70 

25 

45 

.100 

4.500 

• 

• • 

58 

35 

23 

.108 

2.037 

13. 

• • 

90 

50 

40 

.092 

4.348 

• 

• • 

90 

55 

35 

.092 

3.804 

14. 

• • 

100 

63 

37 

.077 

4.805 

15. 

• • 

90 

43 

47 

.092 

5.109 

It 

may  be  observed  that  an  item  in  sentences 

1.  io. 

and  IE  is  statistically  insignificant  as  determined  by 


the  critical  ratio  of  each  item 


TABLE  XIX 
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INDIVIDUAL  ITEM  ANALYSIS  SUB-TEST  PART  Via 


Test 

Items 

Percentage  of  Correct 
Responses 

High  Low 

Diff.  $ 

S.E.  Diff. 

C.R. 

1 

100 

90 

10 

.049 

* 2.041 

2 

98 

50 

48 

.082 

6.098 

3 

78 

13 

65 

.088 

7.386 

4 

95 

28 

67 

.078 

8.590 

5 

100 

85 

15 

.058 

2.600 

6 

98 

40 

58 

.081 

7.160 

The  item  analysis 

of  sub- 

•test  Part 

Via  reveals 

i item  1 

to  be  below  the  one 

per 

cent  level  due 

to  the  ease 

of  the 

item. 

The  other  items  i 

meet  the  statistical  standard  set 

for  this  study. 

TABLE  XX 

INDIVIDUAL  ITEM 

ANALYSIS 

SUB-TEST 

PART  VIb 

Test 

Percentage 

of  Correct 

Items 

Responses 

Diff.  fo 

S.E.  Diff. 

C.R. 

High 

Low 

1 

93 

35 

58 

.085 

6.824 

2 

88 

25 

63 

.087 

7.241 

3 

55 

3 

52 

.084 

6.190 

4 

83 

5 

78 

.067 

11.642 

5 

90 

20 

70 

.079 

8.861 

6 

35 

5 

30 

.083 

3.614 

All  items  in  sub-test  Part  VIb  have  high  statistical 


significance 


. 

. 


G 


. 


Tiie  Revised  Form  of  the  Test 


The  instrument  revised  in  accordance  to  the  indi- 


vidual item  analysis  follows 


A SEVENTH  GRa.DE  TEST 


in 

SENTENCE  SENSE  DEVELOPMENT 


Name 

Date 

School  Room 


Score 


Part  I 

II 

III 

IV 
Va 
Vb 
Vo 
Via 
VI  b 


TOTAL 


' 


Part  I 


Directions  - Read  each  group  of  words  carefully.  In  the 
left  hand  column  mark  an  s if  the  words  form  a complete 
sentence.  Mark  a cross  x if  the  group  of  words  is  not  a 
complete  sentence. 

Example:  £ Are  you  ready 

x The  boys  and  girls  going 


1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 
11. 
12. 

13. 

14. 

15. 

16. 
17. 

18. 

19. 

20. 
21. 
22. 

’ 23. 

24. 


The  small  girl  fell  down 
The  boys  marched 

The  boys  marching  down  the  street 

A ohubby  girl  with  thick  golden  braids 

Roping  to  hear  from  you  soon 

Mary  going  in  town,  riding  on  the  train 

How  clear  the  s^y  is 

Tomorrow  at  three  o'clock  snarp 

Were  they  happy 

Ho,  tomorrow 

Be  prompt 

If  the  child  is  well,  we  shall  go 

Since  he  and  she  were  thinking  about  the  lesson 

A glorious  day  for  hiking  through  the  woods 

Be  careful 

There  were  just  five 

Yesterday  at  the  break  of  dawn  they  arrived 
Because  my  father  would  not  allow  me  to  go 
Hurrah,  we  won 
My  mother  invited  her 
Wishing  you  a happy  vacation 

As  I was  walking  along  with  my  father  to  the  store 
Try  again  and  you'll  succeed 

Peter,  Tom,  and  Harry  at  the  first  row  of  tents 


Part  II 


Directions  - Put  the  correct  punctuation  mark  at  the  end 
of  each  sentence,  and  write  in  the  left  hand  column  what 
kind  of  sentence  each  is.  Use  dec  for  declarative,  int 
for  interrogative,  imp  for  imperative , and  exo  for  ex- 
clamatory. 

Example:  dec  I did  go. 

int  Did  you  go? 


1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 
11. 
12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 
21. 
22. 

23. 

24. 

25. 


Respect  your  parents 

Eow  easy  this  work  is 

Ee  asked  me  about  the  circus 

What  a beautiful  scene  we  saw 

Take  this  book  to  the  office 

Magellan  reached  the  mouth  of  the  laPlata 

I knew  the  bell  would  ring 

Always  think  before  you  speak 

In  the  center  of  our  park  there  is  a fountain 

Are  you  doing  well 

Shine  your  shoes 

Be  a patriotic  citizen 

Do  you  doubt  the  truth  of  the  matter 

What  a splendid  radio  program  was  broadcast 

Look  your  test  paper  over 

The  program  was  broadcast  at  five  o’clock 

Ask  for  permission 

Did  you  listen  to  that  special  program 

Shall  we  begin  our  lesson 

I knew  the  answer 

Join  our  club  today 

Isn’t  he  a faithful  student 

What  a faithful  student  he  is 

Why  did  he  leave  so  early 

Oh,  I didn’t  expect  rain 


! 


. * r 
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Part  III 


Directions  - Draw  one  line  under  the  simple  subject  and  two 
lines  under  the  simple  predicate  of  each  of  these  sentences. 

Example:  My  mother  has  dusted  this  room. 

1.  Mary  corrected  my  paper  today. 

2.  Transportation  is  necessary. 

3.  The  players  on  the  team  practice  regularly. 

4.  V/ho  asked  James  for  his  book? 

5.  Get  the  book  from  the  library. 

6.  Justice  and  truth  are  upheld  by  Americans. 

7.  Did  many  animals  take  their  places  on  the  stage? 

8.  Brush  your  teeth. 

9.  Shall  I go  now? 

10.  After  many  years  he  became  a famous  writer. 

11.  Across  the  busy  street  walked  the  child. 

12.  There  were  many  boys  at  camp  meeting. 

13.  Oh,  I hurt  my  hand* 

14.  Will  it  be  here  tomorrow? 

15.  It  has  not  been  raining  all  day. 

16.  A fire  in  a building  spreads  rapidly. 

17.  Betty  and  Mary  play  the  piano  every  day. 

18.  Mother  swept  and  dusted  my  room. 

19.  Have  you  ever  heard  of  Captain  John  Smith? 

20.  Has  the  cost  of  the  airplane  slightly  increased? 


. 


> •-  .'V  i 


21.  Mary  ana  Tom  sat  and  waited  for  the  show. 

22.  You  had  better  consult  your  dictionary. 

23.  Tom,  Bill,  and  I did  not  asic  for  advice. 

24.  I read  the  book  and  didn't  make  my  report. 

25.  Who  helped  you  with  the  lesson? 

26.  When  we  had  finished  our  lessons.  Dad  turned  on 
the  radio  program. 

27.  Does  Tom's  book  have  a colored  front  plate? 

28.  Courage  and  honesty  are  always  regarded  highly 
by  all  of  us. 

29.  Soon  across  the  sky  appeared  a flashing  beam  of 
light. 


k 


. 


. 
. 

* 

. 

. 

. 
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Part  IV 


Directions  - Read  each  group  of  words  very  carefully.  If 
the  group  of  words  does  not  make  a complete  sentence,  mark 
a cross  x in  the  left  hand  column.  If  the  group  of  words 
contains  one  or  more  sentences,  write  the  last  word  of  each 
sentence  in  the  left  hand  column.  Do  not  correct  words  or 
add  any  punctuation  marks. 

Example:  X Skiing  down 

today  I went  to  Boston  today  I bought  an 

there  umbrella  there  it  is  blue 

blue 


1.  Be  careful  or  you'll  have  an  accident 

2.  After  we  returned  from  school  we  found 
that  our  cousins  from  Hew  York  had 
visited  us 

3.  As  we  were  coasting  rapidly  down  the  long 
slippery  hill  the  runner  loosened 

4.  Because  it  was  my  turn  to  go  to  the  store 
for  Mother  that  afternoon  I went  promptly 

5.  We  saw  a little  white  home  on  the  hill 
there  were  green  shrubs  growing  in  front 
from  the  distance  it  seemed  as  if  it  were 
a little  doll's  house 

6.  I hurried  up  the  stairs  as  fast  as  I could 
go  giving  the  front  door  a mighty  push  I 
entered  the  house  in  haste  not  knowing 
what  was  ahead  of  me 

7.  Having  a wonderful  vacation  at  the  seashore 

8.  It  was  an  interesting  play  the  script  was 
carefully  written  the  costumes  were  ex- 
pensive the  lighting  was  most  effective 

9.  Bill  leaving  the  house  with  his  books 
strapped  together  and  thrown  over  his 
shoulder 


. 

. 

. 

. 


. 


. 

; 

. 

. 

. 
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10.  Some  years  ago  when  my  father  was 
traveling  through  the  town  where  he 
was  born  he  chanced  upon  a friend 
whom  he  knew  long  ago 

11.  Since  he  had  already  started  his  work 
he  kept  on  until  he  had  finished  even 
though  he  was  late  for  the  game 

12.  Mary  wondered  about  her  room  had  she 
picked  up  her  clothes  did  she  make  her 
bed  was  everything  in  perfect  order 

13.  Looking  out  of  the  train  window  we  saw 
vast  plains  where  few  animals  were 
grazing  later  great  stretches  of  corn 
fields  appeared  in  all  their  splendor 

14.  The  final  score  with  the  crowds  cheering 
for  a touchdown  and  ball  on  the  five- 
yard  line  with  two  minutes  to  play 

15.  Although  Henry  was  tardy  he  entered  the 
room  quietly  and  took  his  place  without 
any  disturbance  it  was  a tense  moment 

16.  Did  you  ask  her  to  come  we  thought  you 
must  have  when  we  met  her  at  the  box 
office 

17.  They  looked  around  cautiously  however  to 
make  sure  nothing  had  been  moved  can  you 
imagine  their  excitement  when  the 
squawking  noise  was  heard  I wonder  if 
they  have  fully  recovered 

18.  Yesterday  our  class  made  a trip  to  the 
dairy  plant  how  clean  everything  was  did 
you  see  the  bottles  being  washed  the  uni- 
forms of  the  men  and  women  were  spotless 
and  the  walls  had  been  whitewashed  recent- 
ly 

19.  All  of  a sudden  out  he  dashed  carrying  fur- 
niture trunks  clothes  and  boxes  one  piled 
upon  the  other  in  a massive  heap 


. 

. 
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20.  We  are  late  the  show  has  begun  already 

21.  Bill  waiting  in  vain  at  the  station  for 
an  hour  grew  weary  and  returned  home 

22.  Sue  took  the  regular  train  it  arrived 
five  minutes  later  than  usual  due  to 
the  storm 

23.  The  streamlined  train  was  a tnrill  to 
see  it  looked  like  a huge  silver  cater- 
pillar to  me  it  sped  rapidly  along  the 
tracks 

24.  Onward  marched  the  weary  soldier  plowing 
through  thick  mud  little  did  he  realize 
tne  actual  length  of  the  war  as  he  was 
ever  hoping  to  reach  the  finishing 
battle  how  well  now  he  knew  the  sacri- 
fices and  perils  of  wars 


. 

. 

. 


. 
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Part  V 


Mark  a cross  "X"  before  the  sentence  which  in  each  set  of 
sentences  is  the  best  constructed. 

Example:  When  I hurried  to  school.  I dropped  my  lunch, 

X Hurrying  to  school  this  morning,  I dropped  my 
lunch . 

Hurrying  to  school  this  morning,  my  lunch  was 

dropped. 


1.  I lost  my  pencil.  Which  my  uncle  gave  me. 

My  uncle  who  gave  me  the  pencil  which  I lost. 

I lost  the  pencil  which  ray  uncle  gave  me. 

2.  Our  class  elected  Tom,  president  who  is  a member  of 

the  Honor  Roll. 

Tom  was  elected  president  of  our  class.  Who  is  a 

member  of  the  Honor  Roll. 

Tom,  a member  of  the  Honor  Roll,  was  elected  presi- 
dent of  our  class. 

3.  While  I am  walking  along  I found  a penny  in  the 

street. 

While  walking  along  I found  a penny  in  the  street. 

I found  a penny  in  the  street  walking  along. 

4.  That  man,  who  is  my  uncle,  a mechanic. 

That  man  i3  a mechanic,  my  uncle. 

That  man,  my  uncle,  is  a mechanic. 

5.  My  brother  he  works  for  the  grocer  after  school. 

My  brother  works  after  school  for  the  grocer. 

My  brother  after  school  works  for  the  grocer. 

6.  Down  the  streets  of  the  village  paraded  the  natives 

in  colorful  costumes. 

The  natives  down  the  streets  of  the  village  wearing 

colorful  costumes  paraded. 

Down  the  streets  of  the  village  parading  the  natives 

who  wore  colorful  costumes. 

7.  Pull  of  excitement,  the  book  which  was  borrowed  from 

the  library. 

The  book  was  full  of  excitement  which  was  borrowed 

from  the  library. 

The  book  which  was  borrowed  from  the  library  was  full 

of  excitement. 


, 


. 


•- 


« 


w 


I 


8. 


My  sister  who  served  with  the  Waves  during  the  war. 
"She  was  previously  a secretary. 

My  sister,  who  was  previously  a secretary,  served 
"with  the  Waves  during  the  war. 

My  sister  who  was  previously  a secretary,  she  served 
"with  the  Waves  during  the  war. 


9. 


The  vase  was  broken  by  the  girl  who  was  arranging 
'the  flowers  for  the  table. 

The  girl  broke  the  vase  who  was  arranging  flowers 
for  the  table. 

She  arranged  flowers  for  the  table  the  girl  who  broke 
the  vase* 


10. 


The 


boy  he  dropped  on  the  street  the  nickel  which  was 
carfare. 

Boy  dropped  his  nickel  which  was  his  carfare, 
boy  dropped  his  nickel  on  the  street  which  was 
carfare. 


11.  Being  interested  in  airplanes,  I enjoy  them  for  my 

hobby. 

Since  I am  interested  in  airplanes,  I enjoy  it  for 

my  hobby, 

I enjoy  airplanes  for  my  hobby.  Since  I am  inter- 
ested in  them. 


12.  Hurrying  from  station,  my  bags  were  not  checked. 

When  I hurried  from  the  station,  my  bags  were  not 

checked. 

My  bags,  hurrying  from  the  station,  were  not  checked. 

13.  He  telephoned  your  mother  last  week.  It  was 

pleasant  to  hear  of  your  success. 

Telephoning  your  mother  last  week  was  pleasant  to 

hear  of  your  success. 

He  telephoned  your  mother  last  week  ana  it  was 

pleasant  to  hear  of  your  success. 

14.  We  have  an  aunt  who  well  educated. 

My  aunt  is  well  educated. 

We  have  an  aunt.  Who  is  well  educated. 

15.  It 1 3 a cool,  brisk  morning  and  hiking  is  great  exer- 

cise. 

It's  a cool,  brisk  morning.  And  hiking  is  great 

exercise. 

It's  a cool,  brisk  morning,  hiking  is  great  exercise. 


. 
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Although  we  had  read  the  book  before, 
’ters  seemed  even  more  entertaining. 
Although  we  had  read  the  book  before, 
'characters  seem  more  entertaining. 
Although  we  had  read  the  book  before, 
ters  seemed  more  entertaining. 


The  charac- 
so  the 
the  charac- 


. 

. 

. 
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Part  V 


Combine  each  group  of  words  or  sentences  into  one  well- 
constructed  sentence.  Do  not  omit  any  ideas.  Avoid  and, 
so,  or  then  when  possible.  Remember  to  use  good  joining 
words. 

Example:  I tnink  Henry  has  borrowed  this  book.  Bill  may 

have  borrowed  this  book. 

I think  either  Henry  or  Bill  has  borrowed  this 
book. 

1.  Agnes  went  down  to  the  corner  to  buy  a paper.  Sally 
went  down,  too. 


2.  Tom  went  to  the  stadium  to  see  the  football  game.  Harry 
attended  the  contest.  Bill  saw  it  also. 


3.  Before  I left  the  house  this  morning  I swept  the  kitchen. 
I had  to  wash  the  breakfast  dishes.  I cleared  the  table 
also. 


4.  My  mother  told  me  to  get  a pound  of  butter  at  the  store. 
I was  asked  to  get  a ^uart  of  milk  and  a pound  of  Ameri- 
can cheese.  She  told  me  to  get  a loaf  of  bread. 


5.  We  started  for  church  last  Sunday.  Our  car  would  not 
move. 


. 


. 


. 

. 


. 


. 


. 


. 
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. 


. 


. 
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6.  The  sky  looks  very  cloudy.  I think  I had  better  take 
my  umbrella. 


7.  While  we  were  at  the  beach  this  summer.  My  little 
sister  rode  her  bicycle  to  the  post  office.  She 
brought  back  the  mail  in  her  carrier. 


8.  My  father  is  building  a birdhouse  for  our  yard.  He  is 
a carpenter. 


9.  I received  a new  dress  for  my  birthday.  It  is  beauti- 
ful. It  is  made  of  red  wool. 


10.  We  have  a new  milk  man  now.  He  is  a veteran  with  three 
years  oversea  service. 


11.  The  children  were  filled  with  so  much  excitement.  The 
circus  clowns  were  just  starting  to  perform. 


12.  My  mother  allows  me.  I shall  go  directly  to  meet  you 


. 

. 


. 

. 
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13.  I received  a new  fountain  pen  for  my  birthday.  My 
uncle  gave  it  to  me. 


14.  It  was  very  stormy  last  Thursday.  We  stayed  indoors 
all  day.  We  played  "store"  and  ’’monopoly.  " 


. 

. 


. 

. 


Part  V 


Write  one  interesting  word  which  makes  the  meaning  clearer 
for  each  of  the  blank  spaces  in  these  sentences.  Do  not 
use  the  same  word  twice.  Choose  tne  word  which  makes  the 
clearest  picture. 

Example:  The  corrected  address  was  marked  in  legible 

writing. 


1.  The_ 

2.  The 


man  walked  down  the  street, 
football  player 


from  the  field. 


3.  The  dress  was_ 

4.  The 

5 . The 

6 . The 

7.  The 


_girl  was  laughing_ 
_room  was  lighted^ 
dog 


on  the 


table. 

and 


8.  She  spoke  very 

9.  The  motion  picture  proved  to  be 

10.  The river  flowed_ 

11.  I thought  the  characters  were 


12.  Telephone  conversation  should  be_ 

13.  I like  stories  which  are 

14.  The  motor  of  the  plane 

15.  A mechanic  must  show 


or 


from  the  road. 


books  were  laid 


_along. 


__and_ 

and 


loudly. 


in  cioing  his  work. 


, 
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Part  VI 


Directions  - Read  the  paragraphs  below  very  carefully.  In 
each  paragraph  there  is  a sentence  which  does  not  belong  in 
the  paragraph  because  it  does  not  relate  to  the  topic  being 
discussed.  When  you  know  which  one  it  is,  write  down  its 
number  in  the  answer  column  at  the  end  of  each  paragraph. 

Example:  A.  1)  Today  our  assembly  was  very  interesting.  2) 

The  speaker  told  of  his  boyhood  experiences  in 
the  West.  3)  last  summer  I heard  a real  Indian 
tell  about  some  of  his  adventures.  4)  The 
stories  of  ranch  life  in  Montana  appealed  to 
me  this  morning.  5)  I enjoyed  hearing  him  tell 
of  his  thrilling  ride  with  Big  Boy.  6)  I hope 
Mr.  Brown  speaks  again  to  us  soon. 

A.  - 3 

I.  1)  Good  health  is  probably  one  of  our  most  valuable  pos- 
essions.  2)  It  cannot  be  bought  nor  sold.  3)  There 
are  three  important  factors  involved  in  keeping  our 
health.  4)  We  must  eat  the  proper  foods  in  the  proper 
amounts.  5)  We  must  get  regular  hours  of  sleep.  6) 
last  summer  I slept  on  a real  United  States  Army  cot. 

7)  It  is  essential  that  we  play  or  get  some  relaxation 
each  day.  8)  Nutrition,  rest,  and  recreation  play  a 
big  role  in  the  attainment  of  gooa  healthy  living. 

I 


II.  1)  I think  that  autumn  is  the  most  delightful  time  of 
the  year.  2)  The  days  are  moderate.  3)  They  are  not 
too  cold,  or  too  warm.  4)  Some  people  like  the  winter 
best  because  of  winter  sports.  5)  Yesterday  we  drove 
to  the  country  ana  the  foliage  was  gorgeous.  6)  The 
many  lovely  shades  of  red,  yellow,  ana  orange  blended 
so  beautifully.  7)  It  seemed  as  though  I were  driving 
through  fairy  land  which  is  pictured  in  my  story  books. 

II  - 
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1)  Democracy  is  the  greatest  form  of  government  in 
the  world.  2)  It  grants  liberty,  equality,  and  fra- 
ternity to  all  men.  3)  ho  person  must  be  denied  his 
rights  and  privileges  because  of  race,  color,  or 
creed.  4)  Many  other  forms  of  government  are  found 
in  the  world.  5)  Democracy  means  respect  for  every 
citizen  ratner  than  personal  selfish  needs.  6) 

How  thankful  I am  an  American  and  can  enjoy  real 
democratic  living.' 


Ill  - 


1)  During  the  Middle  Ages  in  Europe  people  built  huge 
churches  called  cathedrals.  2)  Monks,  during  the 
Middle  Ages  copied  manuscripts  and  thus  preserved 
knowledge  of  the  past.  3)  Every  important  city  had  a 
cathedral  where  the  people  of  the  city  labored  for 
years  to  make  it  more  beautiful  for  God's  greater 
glory.  4)  Tne  exquisite  stone  carvings  ana  lovely 
statues  were  perfectly  made.  5)  The  long  pointed 
windows  ana  arches  are  known  as  the  Gothic  style.  6) 
Today  Gothic  architecture  is  still  being  used  in  the 
building  of  our  fine  edifices. 


IV  - 


1)  Transportation  is  a vital  essential  to  us  whether 
we  are  at  war  or  peace.  2)  Most  of  the  various  foods 
we  had  for  breakfast  this  morning  were  shipped  to  us. 
3)  v7e  could  not  eat  properly  unless  our  food  was  trans 
ported  thousands  of  miles.  4)  In  times  of  war,  the 
armed  forces  are  using  our  means  of  transportation  to 
the  utmost.  5)  The  armed  forces  are  using  our  com- 
munication facilities.  6)  The  war  goods  and  soldiers 
must  get  to  the  front  lines.  7)  Passengers  should 
understand  and  avoid  unnecessary  travel. 
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Part  VI 


Arrange  these  sentences  in  the  right  time  order.  Put  a 1, 

2,  4,  j>,  ,6,  or  ]_  before  each  sentence  according  to  where 

it  should  appear  in  a properly  arranged  paragraph. 

Example:  j5  It  baked  in  twenty  minutes. 

5 I set  all  the  materials  I would  need  on  the 
kitchen  table. 

6 How  happy  I am  when  I look  at  my  delicious  cake! 
1 Today  I decided  to  make  a cake. 

|[  I selected  the  recipe  and  read  the  directions 
carefully. 

4 I measured  each  ingredient  ana  mixed  them 
properly. 

1.  Later  the  seed  is  planted. 

The  frequent  rains  and  the  heat  of  the  sun  help  to 

give  growth  to  the  crop. 

Tne  heavy  plow  digs  the  deep  furrows  in  the  earth. 

The  farmer  may  rejoice  at  the  huge  harvest  he  has 

reaped. 

After  a few  months  the  huge  reaper  gathers  the 

fruitful  grain. 

Early  in  the  spring  the  soil  is  prepared  for  a large 

yield. 


2.  When  I pulled  my  line  in,  how  disappointed  I was  to 

find  just  an  empty  hook! 

I baited  my  hook  and  sat  patiently. 

Today  my  father  and  I went  fishing  in  the  harbor. 

Perhaps  my  luck  will  be  much  better  next  time. 

Finally  I felt  the  tug! 

We  sailed  out  about  four  miles  in  a motor  boat. 

I waited  a long  time  before  I felt  a slight  pull  on 

my  line. 
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We  wiped  it  dry  with  some  old  cloths. 

The  last  step,  rubbing  the  polish  in,  was  the 
hardest  job  of  all. 

last  night  my  father  asked  me  to  help  him  clean 
our  car. 

We  both  agreed  it  was  a hard  job  well  done. 
First  we  washed  it  with  warm  water. 

Then  we  applied  the  polish. 


Even  after  the  charter  was  established,  the  settle- 
ment was  seriously  endangered  many  times. 

Massachusetts  is  filled  with  early  historic 
landmarks  of  the  Revolution  which  prove  that  the 
faith  and  courage  of  the  early  colonists  lived  on. 

The  Puritans  made  the  first  permanent  settlement 
in  Massachusetts  at  Plymouth  in  1620. 

During  the  Revolution  in  1775  the  Massachusetts 
colony  played  a very  important  role. 

The  charter  of  the  colonists  was  confirmed  in  1662. 


The  clay  is  placed  on  the  wheel,  which  the  potter 
begins  to  tread  with  his  foot. 

How  clever  is  the  art  of  the  potter.' 

The  potter  takes  a clump  of  clay  ana  kneads  it  with 
his  hands. 

After  many  hours  a beautiful  piece  of  pottery  is 
removed  from  the  kiln. 

Skillfully  he  molds  the  handful  of  clay  into  a 
graceful  shape  which  is  later  placed  in  the  kiln. 

He  sometimes  adds  a little  water  to  soften  the 
mixture. 

It  is  a most  interesting  experience  to  visit  a kiln. 
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The  steamboat  advanced  sailing  even  further. 

Probably  the  row  boat  or  canoe  was  man's  first 
successful  attempt  to  move  along  the  waters. 

The  big  ocean  liners  today  reveal  tne  great  pro- 
gress man  has  attained  in  boat  building. 

The  sail  driven  by  the  wind  gave  more  speed  to 
water  traveling. 

Man  tried  to  master  the  art  of  sailing  at  an  early 
date . 

The  clipper  ships  traveled  the  seven  seas. 
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CHAPTER  IV 


SUMMARY  AND  CONCLUSIONS  OP  THIS  STUDY 
Summary 

Tiie  purpose  of  tiiis  study  was  to  construct  ana  item 
analyze  a test  designed  to  measure  tiie  sentence  sense  de- 
velopment of  seventh  grade  pupils. 

The  test  aimed  to  measure  the  understandings  and  a- 
bilities,  related  to  sentence  sense,  which  enable  pupils 
to  express  thought  coherently  and  logically. 

This  instrument  purported  to  be  analytical  in 
structure  so  that  the  composition  teacher  might  be  helped 
in  diagnosing  the  sentence  difficulties  of  individual 
pupils.  Further  research  in  this  phase  of  the  study  is 
indicated. 

This  test  was  administered  to  158  pupils  enrolled  in 
six  typical  classes  within  two  schools  in  a not  wholly 
unselected  area  of  a metropolitan  city.  The  socio-economic 
backgrounds  of  the  children  differed.  The  intelligence 
quotients  of  the  pupils  varied  in  accordance  to  the  normal 
curve. 
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Conclusions 

The  following  conclusive  statements  are  made: 

1.  Of  the  215  items  employed  in  this  study 

136  items  have  a critical  ratio  of  3.0  or  more 
170  " ” " " " " 2.576  or  more 

194  " " " " " " 1.960  or  more. 

2.  According  to  the  statistical  standard  set  for  this 
study  170  items  are  considered  statistically  sig- 
nificant. 

3.  The  items  in  this  test  were  based  on  the  course  of 
study  for  seventh  grade  English  classes  in  a par- 
ticular metropolitan  city.  Therefore,  this  instrument 
may  be  considered  as  possessing  curricular  validity. 

4.  The  statistical  data  obtained  through  the  adminis- 
tration of  this  instrument  reveal  a definite  sta- 
bility of  mean  score  and  standard  deviation  from  one 
group  to  another. 
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CHAPTER  V 


LIMITATIONS  AND  SUGGESTIONS  FOR  FURTHER  RESEARCH 

The  following  limitations  of  tnis  study  and  suggestions 

for  further  research  are  made: 

1.  Other  seventh  grade  English  curricula  should  be  studied 
to  compare  the  content  of  this  test  material  with  that 
of  other  courses  of  study. 

2.  This  test  should  be  administered  to  other  seventh  grade 
classes  selected  at  random  outside  the  metropolitan 
city  chosen  for  this  study  to  compare  the  test  results 
with  the  statistical  data  of  this  study. 

3.  A study  of  the  validity  of  this  instrument  might  well 
be  undertaken  to  determine  whether  or  not  the  pupils 
with  the  high  scores  on  this  test  write  the  better 
compositions.  Do  the  failures  on  this  test  fail  to 
write  satisfactory  compositions  on  the  grade  seven 
level?  To  what  extent  is  this  tested  sentence 
knowledge  actually  applied? 

4.  The  reliability  coefficient  of  tnis  instrument  should 
be  estimated  by  means  of  the  test  retest  or  "split- 
half”  technique  to  determine  the  consistency  of 
measurement  functioning  in  this  test. 
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5.  This  test  could  be  administered  to  sixth  and  eighth 
grade  students  to  determine  the  grade  differences  in 
sentence  sense  development. 

6.  Control  and  experimental  groups  could  be  studied  to 
determine  whether  the  use  of  this  instrument  and 
subsequent  aligned  remedial  teaching  promote  more 
effective  and  advanced  sentence  sense  development  in 
seventh  grade  classes. 

7.  An  analysis  should  be  made  to  find  out  the  extent  to 
which  the  separate  parts  of  the  instrument  actually 
do  measure  and  perform  separate  functions.  Inter- 
correlations worked  out  between  the  various  sub-tests 
would  determine  these  relationships. 
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APPENDIX 


ADMINISTRATION  OF  TEST  MANUAL 


This  tost  attempts  to  measure  tlie  sentence  sense  de- 
velopment of  seventh  grade  students. 

Sentence  sense  development  includes  ana  involves  that 
growth  and  control  of  those  understandings  and  abilities 
which  enable  a student  to  use  and  arrange  words  effectively 
in  their  proper  relationship  with  logically  expressed 
thought. 

This  test  aims  to  be  analytical  and  should  help  the 
teacher  diagnose  the  sentence  sense  inadequacies  of  her 
pupils. 

The  test  includes: 

Part  I - Recognition  of  complete  ana  incomplete  sentences 

Part  II  - Recognition  of  the  kinds  of  simple  sentences 

Part  III  - Recognition  of  simple  subjects  and  simple  predi- 

cates 

Part  IV  - Control  of  the  run-on  sentence 

Part  V - Sentence  variety 

A.  Structure 

B.  Combining  simple  sentences 

C.  Choice  of  clarifying  words 

Part  VI  - Organization 

A.  Unity  - relevant  and  irrelevant  material 

B.  Time  sequence 
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General  Directions 

1.  This  test  may  be  written  in  pencil. 

2.  There  is  no  time  limit. 

3.  The  administrator  should  urge  each  cnild  to  answer 
every  item. 

4.  The  teacher  should  read  aloud  the  directions  to  each 
part,  while  the  pupils  read  from  their  books  silent- 
ly. The  answers  to  the  given  examples  should  be 
discussed. 

5.  After  the  pupil  has  begun  each  part  the  teacher  should 
go  about  the  room  to  see  that  each  child  understands 
the  method. 

6.  This  test  will  take  several  sittings.  It  is  sug- 
gested that  no  more  than  two  parts  be  administered  at 
a sitting. 
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Specific  Directions 


68 


The  administrator  should  say  to  the  class, 

"You  are  about  to  be  given  an  English  test. 

Please  clear  your  desks  except  for  two  sharp  pencils  and 
an  eraser.  This  is  a long  test  and  we  shall  do  only  two 
parts  of  it  this  morning.  When  the  test  is  placed  on  your 
desk,  do  not  open  it  until  directed  to  do  so." 

After  the  tests  have  been  given  out  to  the  class,  the 
administrator  should  say, 

"Pill  in  the  blanks  at  the  top  of  the  test.  Write 
your  name,  your  school,  age  in  years,  and  your  grade.  Put 
your  pencil  down,  when  you  have  filled  out  these  blanks." 

When  all  pencils  are  down,  say: 

"Turn  over  one  page  in  your  test.  At  the  top 
read,  'Part  I'.  Keep  your  pencils  down  until  told  to  start 
the  test.  Put  your  finger  on  the  word  'Directions'.  I 
shall  read  them  and  you  listen  carefully." 

After  reading  the  directions  aloud  the  administrator 
should  say, 

"Look  at  the  examples  given.  'Are  you  ready'  is 
a sentence  so  we  find  an  'S'  before  it.  'The  boys  and 
girls  going'  is  not  a complete  thought,  so  we  find  an  'S' 
before  it." 

"Remember  to  mark  every  group  of  words  as  best 
you  can.  Do  not  omit  any.  When  you  have  finished  this 
page  put  your  pencil  down.  You  may  begin  now." 

The  administrator  should  go  about  the  room  to  see 
that  each  child  has  understood  the  directions. 

When  all  pencils  are  down  say, 

"Turn  to  'Part  II'.  Put  your  finger  on  the  word 
'Directions'.  Listen  carefully  while  I read  them  aloud." 

The  administrator  reads  the  directions  aloud  to  the 
class  and  continues, 

"Let  us  look  at  these  two  examples.  'I  did  go' 
is  a declarative  sentence,  so  'dec'  is  written  before  it 
and  a period  is  put  at  the  end  of  it.  'Did  you  go'  is  an 
interrogative  sentence,  so  we  must  write  'int'  before  it 
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and  place  a question  mark  at  the  end  of  it.  Remember 
to  mark  the  beginning  and  end  of  each  sentence  properly. 
You  may  begin  this  part  of  the  test.  Put  your  pencil 
down  when  you  have  finished  this  page.” 

Each  part  of  the  test  is  to  be  conducted  similarly. 
Two  sections  of  the  test  are  sufficient  for  each  sitting. 
Remember  to  ask  the  pupils  to  answer  every  question  as 
best  they  can. 
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Directions  for  Scoring  the  Test 


1.  Each  correct  item  counts  one  point. 

2.  Incorrect  spelling  does  not  count  against  the  score. 

3.  Punctuation  errors  count  against  the  score  only  in 
sub-test  Part  II. 

4.  In  sub-test  Part  Vb  logical  connective  words  are  con- 
sidered correct. 

5.  In  sub-test  Part  Vc  words  occurring  beyond  the  first 
thousand  words  of  Thorndike ' s^list  are  scored  one 
point  each.  (Words  occurring  within  the  first 
thousand  of  Thorndike's  list  are  not  scored.)  If  the 
incorrect  form  of  a word  is  given,  no  credit  is  scored. 


Thorndike,  Edward  L.  and  Lorge,  Irving,  The  Teacher's 
Word  Book  of  30,000  Words.  3ureau  of  Publications, 
Teachers  College,  Columbia  University,  New  York, 1944 
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